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Learners from the Laerskool Louw Geldenhuys in Linden, Johannesburg, dressed up in their green and gold jerseys in support of the Springbok World Cup campaign in France. 
The World Cup, which kicked off on September 7, will culminate in a final match on October 18. The Boks, which claimed the Webb Ellis trophy in 1995, is considered a favourite to 
become the champions again this year. See page 6 for how schools are doing in creating a new breed of black Boks. Photograph: Lisa Skinner
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The University of the Witwa-
tersrand’s annual Yebo Gogga 
Yebo amaBlomo exhibition 

runs from October 10 to 14 in the 
Oppenheimer Life Sciences Build-
ing on the East campus. The event 
attracts thousands of schoolchil-
dren and provides an opportunity 
for youngsters to interact with live 
bugs, plants and animals. 

Wits’ school of animal, plant and 
environmental sciences, the host of 
the exhibition, chose Ubuntu — It’s 
All About Partnerships as its theme 
this year. This highlights the many 
complex interactions that keep our 
planet rich with living organisms.

Visiting times are 9am to 4pm 
weekdays and 10am to 4pm on 
weekends. For more information, 
call 011 717 6467. For group book-
ings, call 011 717 6470. You can also 
read more about the exhibition on 
www.wits.ac.za.
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Thabo Mohlala

I
t took a last-minute interven-
tion by the Gauteng Educa-
tion Alliance (GEA) to save 
learners and teachers in the 
province from another edu-

cation catastrophe. 
The latest threat was in the form of 

a controversial call by the Congress 
of South African Students (Cosas) 

that learners boycott class as part 
of a campaign to force the Gauteng 
department of education to accede 
to its demands. 

The call came just as schools were 
trying to recover from the effects of 
the protracted public service strike 
in July. 

Some of Cosas’s demands included 
an “outrageous” 20% gratuitous 
mark to be added to all students’ 
end-of-year results, the scrapping of 
the mid-year examination and that 
learners be given the scope of their 
examinations. 

But the GEA, comprising organisa-
tions ideologically aligned to the ANC, 
was embarrassed by the call and reined 
in Cosas, claiming it contradicted a 
nationally endorsed and widely sup-
ported education rescue plan. 

Alliance members include the 
South African Democratic Teach-
ers’ Union (Sadtu), Young Commu-
nist League, National Association 
of School Governing Bodies, South 
African Students’ Congress and ANC 
Youth League. 

A source close to developments 
said Cosas was summoned to a 
meeting where the organisation’s 

leadership had to motivate why it 
had called for class disruptions with 
just a few weeks left before final 
examinations commence. 

Cosas leadership could not give a 
watertight reason. They were rapped 
over the knuckles and forced to call 
off the campaign, said the source. 

Sadtu’s Gauteng provincial sec-
retary, Tshediso Ledimo, said the 
meeting sought to understand the 
reason behind Cosas’s call for a 
boycott. He said it became appar-
ent during the meeting that Cosas’s 
actions were fuelled by a lack of 
information on the recovery plan. 

He said Cosas felt snubbed when 
the department implemented the 
recovery plan without consulting 
the congress and claimed learners 
were confused about the plan. Cosas 
wanted the department to involve 
it in matters that affect its constitu-
ency directly, it said. 

Ledimo said this lack of under-
standing alienated most learn-
ers, who not only resisted but also 
sought to frustrate any activity asso-
ciated with the recovery initiative. 

In a memorandum to the depart-
ment, Cosas says the plan is “drunk” 
and learners are “being drowned in 
a pool of loads of work as they are 
bombarded with too much work in a 
short period of time”. 

Cosas’s provincial secretary, 
Masakheni Magadla, said: “There 
is no way you can expect learners 
to process all this information in six 
hours. It is too much and unrealistic 
for learners to cope with this kind of 
bombardment.”

Ledimo said that despite concerns 
Sadtu had with the department, 
especially about overtime pay, it had 
bought into the initiative. The union 
used the meeting to explain to Cosas 
what the plan entailed. He said 
Sadtu left the meeting convinced 
that Cosas would not continue dis-
rupting classes. 

Magadla confirmed Cosas had 
taken part in a meeting convened 
by the GEA and that it had agreed 
to stop its campaign. But, he said, 

Cosas’s key demands would stand 
until they could explore other ave-
nues through which to address them 
with the department. 

Department spokesperson Kate 
Bapela welcomed the announce-
ment by Cosas to end the boycott. 
But she disputed reports that there 
was a meeting between the depart-
ment and Cosas. 

“I am hoping this is something 
that they [Cosas] can sustain so that 
learners are allowed an opportunity 
to go on with their studies. We want 
our learners to maximise their time 
so that they are better prepared for 
final examinations,” said Bapela. 

Asked if this meant the depart-
ment would withdraw its court 
interdict against Cosas, Bapela said 
the announcement did not affect the 
interdict. “We do not want to take 
chances. The interdict is there to 
ensure safety and security of learn-
ers, especially at this time of the 
year when there have been threats 
to disrupt learning,” she said. 

Most schools in the province have 
implemented the catch-up plan and 
teachers are happy with the benefits 
learners are deriving from it. 

Dodging disaster
An interdict preventing learners from boycotting class has averted a catastrophe before end-of-year exams

☎ 

Learners experience the arts 
The 2007 Sasol Schools Festival of 
English, Drama and Arts recently 
kicked off with its annual fun-
filled programme. The travelling 
festival, in Gauteng this month 
and Mpumalanga next month, 
exposes grade 11 learners to arts 
and culture. 

Learners from diverse backgrounds 
are treated to poetry, drama, 
dance, songwriting, painting, sand 
painting and set design, to mention 
a few. Learners can attend hands-
on workshops as well as lectures. 

This year’s festival opened in 
Bloemfontein last month, taking 
the programme to learners from 
Northern Cape and Free State 
schools. Some of the enthralling 
productions by the cast of Ubom! 
(right) are Fresh, Mina Nawe, 
Rhythm Rebellion and Love 
Amongst the Bones.

Yebo science

Cosas were rapped 
over the knuckles 
and forced to call 
off the campaign



Shakespeare 2000 presents the plays side by side with a version in modern 
English, keeping to the poetic spirit and metre of the original.

How will it bene� t your learners?

• The modern English text, side by side with the original, enables learners to follow the plot and understand the action with ease.
• Detailed notes and a glossary provide further explanations and additional background.
• Teaching time is reduced so more time can be spent on in-depth discussions.
• Better understanding leads to better exam results.

More than 150 000 copies of the Shakespeare 2000 series have already been sold in South Africa, England and the USA. Help your learners to 
understand and appreciate Shakespeare by ordering your copies from Clever Books today. 

The following Shakespeare 2000 titles are available at R79,95 each:

 Title ISBN
 Antony and Cleopatra 9780620342629
 Hamlet 9780620311342
 Julius Caesar 9780620325738
 King Lear 9780620266918
 Macbeth 9780620280334
 Othello 9780620319478
 Twelfth Night 9780620292337

Contact Clever Books at (012) 342 3263 or info@cleverbooks.co.za for more information.

Shakespeare
2000



Thabo Mohlala and  
Cornia Pretorius

F
or the first time since 
1994 the government has 
rolled out a comprehen-
sive literacy plan, which 
will enable millions of 

people to write their names, tell the 
time and understand the instruc-
tions on medicine bottles. 

This follows Cabinet’s approval of a 
R6,1-billion literacy campaign, which 
is poised to make far-reaching inroads 
into South Africa’s skills deficit.

This is the second attempt by the 
education ministry to try to stamp 
out illiteracy: in 1999, after taking 
office, former education minister 
Kader Asmal announced his inten-
tion to eradicate illiteracy by 2005.  
But this failed to materialise. 

The new literacy campaign, Kha 
ri gude — Masifunde (Let us learn), 
which will be spread over five years, 
aims to halve South Africa’s number 
of illiterate adults by 2015. It is based 
on the most extensive plan in South 
Africa’s history to tackle illiteracy, a 
serious impediment to skills devel-
opment and economic growth affect-
ing the lives of 9,7-million people 
of the country’s 47-million. It puts 
the country in a realistic position to 
achieve the education for all goal of 
reducing illiteracy by half in 2015.

Duncan Hindle, Director General 
of education, said halving illiteracy 
was the immediate target, but the 
department could go further, get-
ting closer to the eradication of illit-
eracy if the plan got off the ground. 
The project will be taken into com-
munities where illiterate people live, 
allowing easy access. 

Hindle said there “always” had 
been the political will to tackle illit-
eracy, but there was no plan. “Now 
we have a credible plan, which 
turned the political will into com-
mitment and funding.” 

The credibility of the plan, he said, 
emanated from the fact that it was 
well researched and was based on 
best practices internationally. It was 
not about “just another directorate” 
in the department. 

Education Minister Naledi Pandor 
appointed a ministerial committee 
on literacy (MCL) last year, which 
did the research and participated in 
a study tour that involved visits to 
New Zealand, Venezuela and Cuba. 

These countries have had effec-
tive adult literacy education pro-
grammes. They eradicated adult 
illiteracy, despite their poor infra-
structure and economic resources. 

Both New Zealand and Venezuela 
are believed to have modelled their 
own literacy initiatives on Cuba’s 
successful recipe, where the literacy 
campaigns started immediately 
after the revolution in 1959. In South 
Africa it has taken 13 years for a plan 
to be formulated.

Hindle said the economic ben-
efits to individuals and the country 
would provide momentum to South 
Africa’s literacy campaign. 

In addition, Pandor pulled in some 
of the veteran literacy experts, who 
served on the committee, to work 
with the department in the execution 
of the plan. 

Veronica McKay, director of Uni-
sa’s Adult Basic Education and 
Training (Abet) Institute, has been 
seconded to the department to help 
develop teaching and learning mate-
rials and to train teachers. 

McKay has experience in “scale”, 
reaching up to 300 000 illiterate 
adults and doing this at a cost of as 
little as R300 per learner. 

Similarly, John Aitchison, head of 
the University of KwaZulu-Natal’s 
Centre for Adult Education, has been 
seconded to deal with systems, includ-
ing setting up necessary computer 
systems to track learners, buildings 
and human resources matters. 

Obert Maguvhe, of the South Afri-
can National Council of the Blind, 
has also joined the team to drive the 
development of literacy material, 
such as Braille, for disabled people.

Hindle said the department was 
aware of the danger of bureaucratic 
blockages that could slow down 
implementation. The department 
was exploring the use of implemen-
tation agents.

The department is expected to 
pull in NGOs that work in the field 

of adult literacy, such as Project Lit-
eracy, the Molteno Project and the 
Adult Learning Network. 

At its core the plan seeks to revamp 
and revise the content of the Abet 
curriculum and deal with major 
shortcomings in the delivery of edu-
cation to adults.

The department has been accused 
by Abet practitioners of reluctance 
to address problems and challenges 
faced by the sector. 

Chief among these are appalling 
working conditions, including poor 
facilities and resources allocated to 
the sector, and the low and persisent 
late payment of teachers.

The campaign will address these 
concerns as it unfolds in three phases. 

The first phase, which started this 
year, focuses on “organisational 
setup, materials development and 
campaign announcements”. 

A team of top African language 
linguists has been developing the 
learning materials. The plan pro-
vides for mother-tongue, first- 
language education and thereafter 
to enable students to acquire use of 

the economic language in the areas 
in which they live. 

One of the team members described 
the process as similar to “translating 
the Bible” into each of the 11 official 
languages. 

The materials used in adult liter-
acy draw on life-orientation themes, 
such as health, hygiene and HIV/
Aids. As part of the development of 
students’ vocabulary, audio-visual 
material on these themes will be 
developed and screened. 

The plan envisages the employment 
of 80 000 adult educators. The core 
will be qualified unemployed Abet 
educators, who will be employed by 
the department, but the plan is to use 
unemployed youth too. The depart-
ment hopes everyone who can serve 
will serve, be they retired magistrates 
or teachers. 

Unisa’s Abet Institute has trained 
about 80 000 adult literacy educa-
tors already. 

A
ctual implementation 
of the plan is expected 
to take off by the middle 
of next year with about  
350 000 students. 

About R850-million has been allo-
cated to the first phase.

The second phase, to start next year 
until 2010, will deal with “intensive 
implementation of a literacy campaign 
envisaged to reach 3,22-million”. 

The third phase will commence 
in 2011 until 2012 and will “mop up 
[adding another 1,48-million and 
include a] Unesco review”. 

The review is an essential element 
of the plan, given the high drop-out 
rate — up to 50% — of adults in lit-
eracy programmes. 

Despite the challenges, Gugu Nde-
bele, deputy director general in the 

department of education responsible 
for social and school enrichment, is 
confident the campaign will “break 
the back of adult illiteracy”. She said 
this is because the new plan addresses 
a wide range of issues related to Abet. 

She said these included the rele-
vance of Abet, its responsiveness to 
the country’s needs, qualifications, 
curriculum, salary and conditions  
of service. 

The ministerial report indicates 
that South Africa has 9,6-million 
people who are functionally illiter-
ate. Of these 4,7-million are totally 
unschooled, while 4,9-million are 
those who dropped out of school 
before grade seven. 

Provinces that have high numbers 
of illiterates are Limpopo, KwaZulu-
Natal and Eastern Cape and some 
parts of Gauteng, Mpumalanga and 
the North West. IsiZulu, Sepedi and 
isiXhosa are the most-affected home 
languages. 

It is hoped that by 2012 4,7-million 
of the functionally illiterates will have 
been reached. Unesco has declared 
that a country with less than 4% of its 
adult population illiterate will be con-
sidered “illiteracy free”. 

Project Literacy gave the plan a 
thumbs-up. Chief executive Andrew 
Miller said this is “the best news 
to date”, especially as Cabinet had 
approved such a huge amount of 
money to support the campaign. 

“For the first time since the advent 
of democracy, this is real money 
set aside for a real change that can 
really impact on the lives of the poor 
and marginalised,” Miller said. 

But Archie Mokonane, chairper-
son of Adult Literacy Network, tem-
pered his optimism with caution. He 
said some of the plan’s salient fea-
tures suggest it will succeed. These 
include the appointment of coordi-
nators and monitors at provincial, 
local and site levels. 

He said the major undoing of the 
past initiatives was that things were 
driven nationally with no structures 
or individuals involved at local levels.

Mokonane said addressing the con-
cerns of Abet practitioners would be 
critical to getting their buy-in. More 
importantly, Mokonane said, the sec-
tor should have its own pool of teach-
ers trained specifically for the sector. 

“At the moment we rely on tem-
porary qualified classroom teachers 
and when they get full-time jobs we 
are left in the lurch,” he said. 

He called for the establishment of 
more dedicated public adult learn-
ing centres throughout the country 
instead of using school premises. 

An ABC 
plan to 
reach XYZ

Fast facts
✎ Number of functionally illiterate 
South Africans: 9,6-million
✎ Provinces with highest numbers 
of illiterates: Limpopo, KwaZulu-
Natal and Eastern Cape 
✎ Number of adults targeted by 
the campaign: 3,22-million
✎ Number of months to acquire 
basic literacy: six months
✎ Number of  adult literacy 
educators needed: 80 000
✎ Age groups targeted: 15 to 20 
and 35 to 54 years

Cabinet’s approval of a R6,1-billion literacy 
campaign is poised to make far-reaching 
inroads into South Africa’s skills deficit

About 4,7-million South African adults are totally unschooled, while 4,9-million are those who dropped out 
of school before grade seven. Photograph: Oupa Nkosi

Core elements of the plan
✎ To train adults who will fit into 
the state’s key economic growth 
programmes, such as expanded 
public works, the accelerated and 
shared growth initiative for South 
Africa (Asgisa) and the National 
Skills Development Plan. 

✎ To include the disabled sector 
of the community — particularly 
the visually impaired — by making 
Braille-printed materials and 
equipment accessible. 

✎ To develop appropriate and 
quality materials. 

✎ To base it on the Cuban model 
by involving other government 

departments, such as defence, 
science and technology, labour, 
safety and security, trade and 
industry, arts and culture, 
correctional services and the 
presidency. 

✎ To ensure that MECs of 
education in all the nine provinces 
chair literacy committees and 
establish provincial, district and 
local literacy coordination units. 

✎ To establish financial control at 
national, provincial and local levels to 
ensure that staff are paid on time. 

✎ To ensure the delivery is face-
to-face instruction based on the 

use of methodically prepared 
workbooks and other print 
material. CDs, DVDs, radio and 
television broadcasts will be used 
to support and train teachers. 

✎ To outsource to a professional 
logistical firm with a proven record 
to pack and deliver educational 
materials, especially to the rural 
areas. 

✎ To train staff to monitor 
and check the effectiveness of 
the educational and operational 
systems on the ground. 

✎ To evaluate the campaign for 
accountability.
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S
ince 2003, teachers in the 
Bojanala West region — including 
Rustenburg — in North West have 
been participating in a project 
to empower them with creative 

skills on how best to teach technology. 
Techology — not ICT — relates to activity-

based learning areas where, using various 
tools and materials, learners are taught how 
to design and physically construct objects, 
such as bridges, houses, towers and lighting 
systems. These are objects that relate and 
add value to everyday human lives. 

Called the Technology Education Catalyst 
Project, the initiative is a joint effort between 
the University of Johannesburg’s technology 
education department, the provincial educa-
tion department and Anglo-Platinum. 

Piet Ankiewicz of UJ’s technology depart-
ment says technology is about identifying 
real-life problems and working towards 
designing solutions.

The project takes the form of workshops 
where grade seven to nine technology educa-
tion teachers are “familiarised with learning 
and teacher support materials (LTSM)”.

UJ hosted two four-hour workshops in 
Rustenburg recently, focusing on technology 
themes of “weaving” and “construction”.

 Ankiewicz says the project also serves as 
a continuous professional teacher develop-
ment tool to upgrade technology teachers’ 
classroom skills, teach strategies and develop 
their subject knowledge. 

He says the idea of the project came about 
after a realisation that technology is a new 
learning area that requires specific teaching 
methods as part of outcomes-based education. 

Leah Masenya, a grade seven and nine math-
ematics and technology education teacher at 
Bakgofa Intermediate School in Ledig, North 
West, attended the two workshops. 

For some time Masenya felt she needed to 
brush up her technology education teaching 
techniques as she battled to motivate and 
inspire her learners during lessons. 

Masenya says: “The workshops helped me 
immensely. Since I started attending them 
I have gained more insight into the subject 
and also developed a sense of confidence.”

More importantly, says Masenya, “I have 
gained a deeper understanding of key con-
cepts such as ‘structures’ and ‘textile or mate-
rial processing’ that used to give me real 
headaches.” 

With the benefit of hindsight, she thinks 
her main weakness was concentrating a lot 
on theory, with very little or no classroom 
activities to involve the learners. 

Machoene Moshima, a technology edu-
cation teacher at Ramotshodi Secondary 
School in Maologane Village in North West, 
also valued the workshops. Moshima, who 

has not missed a single workshop, says he 
was not trained to be a technology teacher. 

“I became a technology teacher by pure acci-
dent. I fell in love with it because it is practical 
as it involves a lot of classroom activities that 
get learners hooked throughout the lesson. 
Technology education boosts learners’ crea-
tive and problem-solving skills, which they 
can apply outside the school,” he says. 

He hails the LTSM used during the work-
shops as practical and appropriate. He says 
learners were able to relate easily to them.

 Moshima was so inspired that he enrolled 
at the University of Nelson Mandela Metro-
politan in the Eastern Cape to study the sub-
ject, plus maths and science. He will gradu-
ate in March next year. 

Ankiewicz says the “majority of teachers 
assigned to teach technology do not receive 
sufficient training”. And, where training has 
taken place, it was “very generic with little 
technology-specific content”. 

The workshops focus on typical learner 
activities that teachers will have to facilitate 
in the classroom. 

The LTSMs are customised, contain 
activity-driven exercises, focus on both learner 
workbooks and teacher guides and resonate 
with OBE principles and the national policy, 
says Ankiewicz. More than 300 teachers 
in Bojanala West have benefited from the 
workshops. 

On average there are 60 part ic i -
pants per session. Based on this, Ankie-
wicz reckons they are likely to influence 
45 000 learners and hopefully the entire 
province.

Thousands of learners 
in North West are 
benefiting from an 
initiative to hone the 
expertise of their 
technology educators, 
writes Thabo Mohlala

Diana Kawendu from Mabelreign Girls’ High School in Zimbabwe won the Southern African Development Community 
essay competition, which was hosted in partnership with the Southern Africa Trust. The essay of Gerald Chimbga (right) of 
Kuwadzana High School in Zimbabwe was judged to be the second best and those of John Paul Palmers of Maua Seminary 
in Tanzania third. The topic was: “What do you think are the causes of poverty in the SADC region and what steps should be 
taken by SADC member states and non-state actors to eliminate poverty?”

Cape Town Tel: (021) 671-7944. Fax: (021) 683-1925. Durban Tel: (031) 702-1925 Fax: (031) 702-7056.
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Star Stories

Turn your 
classroom 
into a reading 
wonderland!
n A range of books designed to give 

children the experience of a well-
stocked library or bookshop, and inspire 
a love of reading for pleasure. 

n The books are imaginative and 
entertaining, come in a variety of sizes 
and styles, include fiction and non-
fiction, and are beautifully illustrated in 
full-colour.

n Written and illustrated for South 
Africans by South Africans

n Over 120 titles – and growing

n Some titles are also available in 
isiXhosa, isiZulu, Sepedi, Sesotho and 
Setswana

n For convenience, graded for 11 levels 
of reading ability, from picture books, 
through ‘beginner’ and ‘confident’, to 
‘extension’

n A Teacher’s Resource Book includes 
reading assessment sheets

n Die gunsteling Stêr Stories is ook 
beskikbaar. 

FARM 026

n A Teacher’s Resource Book includes Teacher’s Resource Book includes Teacher’s Resource Book
reading assessment sheets

n Die gunsteling Stêr Stories is ook 
beskikbaar. 
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I
t’s a Friday afternoon in the 
Cape Town suburb of Bellville 
South and the Kasselsvlei 
High School first rugby team 
run out hard on to their home 

turf to shouts and screams from par-
ents, teachers and friends.

Facing them is a touring side from 
Saracens in the United Kingdom, 
who are twice the size and look more 
conditioned for Super 14 rugby than 
school rugby.

Not to be outshone in their back-
yard and with an edge of national 
pride at stake, Kasselsvlei play with 
passion, tackling the big Englishmen 
recklessly and spinning the ball down 
the back line.

The game see-saws back and forth. 
Women screech. Men bellow.

When the final whistle shrills, 
exhausted Kasselsvlei players leap 
off the ground, punching the air 
with their fists at their 15-13 vic-
tory as if they’ve just won a major 
tournament rather than an-end-of-
season friendly.

At Kasselsvlei there is a proud rugby 
tradition that has produced a number 
of provincial schools and senior rugby 
players. Bolla Conradie, who until 
recently was a feature of the Spring-
bok team, attended the school.

But many of the players at Kas-
selsvlei come from poor coloured 
communities near the school, says 
Kasselsvlei rugby convener Rodney 
Jacobs. “Most of our players will 
play on Saturday mornings without 
eating,” he says.

Jacobs says Kasselsvlei and sur-
rounding schools lack manpower 
and equipment, although he insists 
there are opportunities within exist-
ing rugby structures and that it is up 
to players to grab them.

School rugby in South Africa argu-
ably faces the same challenges of 
transformation that have dogged 
senior rugby, with divisions between 
well-resourced and poorly resourced 
schools and between those with 
access to the game and those without.

At the heart of schools rugby is 
Craven Week, which brings together 

As the Rugby World Cup takes off in 
France, Patrick Burnett looks ahead at 
how schools are doing at grooming a next 
generation of black Boks

Scrum down: (clockwise from above left) The front row of Kasselsvlei High School prepares to engage. Try 
time: Youngsters hone their skills on the sideline at Kasselsvlei High School in Belville South. Photographs: 
Patrick Burnett / West Cape News

When the dream of a Bok blazer ends badly

In the past five years, between one 
and three schoolboys a year have 
paid a heavy price for playing rugby, 
suffering spinal cord injuries that 
have left them quadriplegics.

In the period under review, two 
players died (in 2005 and 2006 
respectively) as a result of spinal cord 
injury or brain damage.

These are according to figures 
provided by the Chris Burger/Petro 
Jackson Players’ Fund on injuries in 
schoolboy rugby between 2003 and 
2007.

The figures cover three categories, 
dealing with spinal cord injuries that 
result in quadriplegia, potentially 
catastrophic head and neck injuries 
where full recovery is expected or 
some residual damage remains and 
deaths from spinal cord or brain 
injuries.

The Players’ Fund exists to assist 
victims of serious rugby injuries and 
to provide education on how to 
make rugby safer. 
The number of neck injuries where 
some recovery was expected or 
some residual damage remains have 

shown an increase.
In 2003, there were two injuries in 

this category and in 2004 none. But 
in 2005, eight injuries were reported 
and in 2006 there were seven 
injuries. So far in 2007, four injuries 
have been recorded.

Combining all three categories 
indicates an increase in serious 
injures, with four in 2003, one in 
2004 and 11 each for 2005 and 2006. 
So far there have been five in 2007.

Taken together, Players’ Fund 
general manager Gail Ross says 
there has been a “massive increase”, 
but that the “overwhelming 
majority” of spinal injuries result in 
eventual recovery.

Reasons for the injuries are 
open to speculation, Ross says, but 
statistics show the beginning of 
the season and July and August are 
danger times. 

This suggests a link with 
conditioning and a need to focus 
on pre-season fitness levels and 
maintenance of fitness during the 
holiday break.

Increased competitiveness and the 

effect of professionalism are a “big 
concern”, but Ross says she cannot 
say “if it is definitely that or not”.

SA Rugby, in association with 
the Players’ Fund and other 
stakeholders, is planning to launch a 
national rugby safety programme in 
2008, the main thrust of which will 
be to make the game safer, target 
coaches and referees and provide 
education on safety through 
workshops.

Mervin Green, manager of 
playing the game at SA Rugby, 
says the level of serious injuries has 
increased “tremendously” in the 
past two to three years. Green says 
in some schools there is too much 
at stake in terms of status, prestige, 
sponsorship and marketing. 

“Rugby is a contact sport and a 
game where winning will always 
be there and you can’t take it away 
totally, but it should not be at all 
costs.”

He says the planned programme 
for 2008 will highlight safety in the 
game. — Patrick Burnett, West Cape 
News

players from around the country once 
a year and is seen as a crucial gauge of 
South African rugby talent.

Outspoken critic of rugby transfor-
mation and the chair of the parlia-
mentary portfolio committee on sport, 
Butana Komphela, says the annual 
event has enhanced schools rugby.

In 2007, he says, the event did a 
“wonderful job” with a “considerable 
number of black children given an 
opportunity to play”.

However, although Craven Week 
has made inroads, in the majority of 
township schools “there is no deliber-
ate effort to say we are inculcating a 
culture of rugby”, says Komphela. 

“In affluent schools you find rugby, 
but in the majority of black schools 
the focus is on football. It is a prob-
lem because what about those who 
want to play rugby? They must have 
a chance.”

These problems are common 
around South Africa. 

Jabulani Technical High School 
in Soweto, a rugby-playing school, 
after the establishment of the game 
in Soweto by Eastern Cape mine-
workers, has been joined by 10 other 
schools after a transformation drive 
in the late 1990s, says head rugby 
coach Godfrey Leballo.

He says the school has produced a 
number of Craven Week players and 
a junior Springbok in 2005.

“The difficulty is lack of resources 
and facilities, including the ability to 
travel long distances,” he says.

Leballo believes “there is and there 
isn’t progress” when it comes to the 
development of the game. At league 
level, he says, township schools 
mostly play other township schools, 
but also points out that at other 
levels of the game, like Craven Week, 
players do get opportunities.

In the rugby heartland of the 
Eastern Cape, Border Rugby Union 
development coordinator Sithem-
bele Justice Mbadamana says the 
gap is no longer as big as it once was, 
with some traditional rugby schools 
including greater numbers of black 
players and rugby becoming a tradi-

tion in some rural schools.
In terms of spreading the game, 

Komphela says until about two years 
ago schools maintained that their core 
function was education not sport.

But a memorandum of under-
standing between the education 
department and the department of 
sports, arts and recreation has alle-
viated this problem, with the latter 
department now funding trans-

port for functions, such as inter-
provincial tournaments.

Federations such as SA Rugby have 
been responsible for identifying tal-
ent and developing it. Mervin Green, 
manager of Playing the Game at SA 
Rugby, says his organisation has 
worked to strengthen school develop-
ment programmes through develop-
ment officers who focus on coaching, 
refereeing and skills development. 

But, he says, if schools do not want 
to be part of these programmes there 
is no jurisdiction to force the issue.

Green acknowledges that growing 
the game in township and rural areas 
is crucial. “In township and rural 
schools in particular we will have to 
focus on [the game] ... Rugby is tradi-
tionally not that strong among black 
communities, so we have to do some-
thing about that.” — West Cape News
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Monako Dibetle

T
he madness and humour in Spud 
and Spud — The Madness Contin-
ues, a series of two books by full-
time author John van de Ruit, are 
the latest classroom craze.

The Spud books were recently recom-
mended for classroom use for the eighth and 
nine graders’ out-of-class reading purposes 
at Crawford College Lonehill in Gauteng. 
They are following other schools’ examples. 
This comes after the books’ recent bestseller 
exploits in the book sales industry and prov-
ing to be a hit with teenagers.

Crawford College’s ninth and 12th grades’ 
English teacher Rose Morris says she first 
heard about the book from her students 
in 2005. The learners had come back from 
holidays and were raving about Spud, the 
new book their teacher had to read.

“I got the book and read it and I thought 
it was great. That’s when we decided to use 
Spud to encourage the learners to read,” 
says Morris.

However, Spud is not part of the learner’s 
curriculum but is used as an educational 
tool to promote appreciation of literature 
in young people.

Morris says Crawford College gave learn-
ers four books (including Spud) to choose 
from for their enrichment reader project. 
“The project is for grades eight and nine 
and works just like a book club,” she says.

“The learners read the book in their 
spare time and we discuss them in 
class. Spud is generally the most 
popular because it is local and it 
was students who recommended 
it.”

Spud, according to Morris, 
tackles universal issues among 
students at boarding schools. 
She says issues such as peer-
pressure and dormitory 
rivalry are what learners at 
boarding schools have to 
deal with.

“We even got John 
[van de Ruit] to come and 
talk to the students about the book. 
You see, having access to the writer is also a 
plus for our project because we want the kids 
to aspire to be writers,” adds Morris.

The Spud books are set at the famous 
Michaelhouse, a boarding school in the 
KwaZulu-Natal midlands, between 1990 
and 1991. Michaelhouse is where the books’ 

author went to high school and it is where 
the books’ protagonist, John Milton, aka 
Spud and the Crazy Eight, is studying.

The young Spud goes through a lot of dra-
matic experiences ranging from initiation, 
bullying and dorm rivalry in his first year. 

He meets new friends with weird 
backgrounds and weird stories 

to tell. The worst of his 
experiences is losing 

a dear friend in Gecko, 
who had a chronic blood 

disease. 
But above all the drama 

and changes, Spud remains 
a spud. His physical devel-

opment seems slow, much to 
the delight of the school choir 

members, who think his unbro-
ken, small-boyish voice is the 

best thing to ever happen to the 
Michaelhouse school choir.
In the book, Spud wins many 

hearts as both a brilliant singer, actor, 
student and cricket player. And in real life 
the success of the book has seen its sales 
reaching a record of 50 000 copies since 
first publication in 2005, confirming the 
readers’ appreciation of the author.

Our nation’s education is our commitment
www.nasou-viaafrika.com

Story Street

Reading through 
making meaning 
in context
“...  a ‘balanced approach’ to 
literacy development has been 
used. It is balanced because it 
begins with children’s emergent 
literacy, it involves them in reading 
real books and writing for real 
purposes, and it gives attention 
to phonics.”

from the National Curriculum 
Statement

This balanced approach is achieved in 
Story Street by integrating language 
and phonic skills within the meaningful 
context of stories.

Story Street starts learners on the 
exciting road to literacy by taking them 
on a journey through wonderful stories, 
rhymes and other texts.

There are eight titles per grade, each 
available as a Little Book, and as a Big 
Book for teacher-led group reading.

Also available in Afrikaans as Storiestraat.

FARM 027
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A place of quality, a place to grow from hope to action through knowledge.

Applications for Doctoral and 
Master’s Studies in Education 2008

Master’s Studies
The Faculty of Education, UWC invites you to apply to be admitted to the Master’s in Education by full thesis in 
an area of specialisation in education. 

The areas include: • Applied Linguistics/Language Education • Curriculum Studies and Action Research 
• Education Support • Education Policy • Educational Leadership and Management • Higher Education studies 
• Mathematics Education and Sociology of Education. The MEd by full thesis is essentially an immersion into 
research and scholarship in the areas mentioned above. Seminar programmes will be organised to support 
students with research proposal development, literature survey, research methodology and data analysis. 

In addition, the structured Master’s in Education comprising coursework and a mini-thesis will be offered in the 
following two areas of specialisation: Education Support and Science Education. 

For admission you should have a BEd (Honours), another relevant Honours or equivalent four-year degree with 
relevant experience in a cognate field. The MEd can be completed on a full-time or part-time basis.

Doctoral Studies
Applications are also invited from prospective candidates who are interested in pursuing PhD studies in any 
of the above-mentioned areas of specialisation. For admission you should have a MEd or equivalent Master’s 
degree with relevant experience in a cognate field. The PhD can be completed on a full-time or part-time basis. 

Bursaries will be offered to deserving students who are prepared to work in approved research projects. Selection 
for the MEd and PhD programmes is based on the assessment of formal applications. 

Closing Dates
First Closing Date: 29 August 2007 – Application fee R50 
Second Closing Date: 28 September 2007 - Application fee R100 
Late Applications: 26 October 2007 – Application fee R150 

Application forms can be completed on-line on the University website: www.uwc.ac.za. For more information 
contact Ms Valerie Koopman on 021 959 2651, between 09:00 – 12:00 or via e-mail vkoopman@uwc.ac.za

Applications for BEd (Hons) 2008
The Faculty of Education at UWC invites applications for its popular BEd (Hons) programme for 2008. This 
programme offers an opportunity to deepen your critical understanding of education policy and practice, further 
develop your professional expertise and develop your competence as a researcher. It provides an excellent 
preparation for the MEd degree.

Students can select a focus area from the following: • Mathematics Education • Science Education • Educational 
Foundations (Management and Leadership, Curriculum, Sociology of Education) • Language Education 
• Inclusive Education • Educational Psychology • Adult Learning. 

The BEd (Hons) aims to develop practitioners and researchers who can make a difference in a wide range of 
educational communities within South Africa and beyond its borders. Related career opportunities exist in the 
publishing industry, NGOs, counselling, research units and many more.

Admission requirements
The requirement for admission is one of the following: • a degree and a professional teacher qualification • a 
teaching qualification equivalent to M+4 • an Advanced Certificate in Education at NQF Level 6. The BEd (Hons) 
can be completed on a full-time or part-time basis. 

Application procedure
Selection for the Honours programme is based on the assessment of formal applications. Preference will 
be given to applicants with at least a 60% average in undergraduate studies.

Closing Dates 
First Closing Date: 29 August 2007 – Application fee R50 
Second Closing Date: 28 September 2007 - Application fee R100 
Late Applications: 26 October 2007 – Application fee R150 

Application forms can be completed on-line on the 
University website: www.uwc.ac.za. For more
information contact: Mr Terence Plaatjies 
on 021 959 2430 or via e-mail 
tplaatjies@uwc.ac.za



Tackling 
classroom 
challenges
A daunting task for multigrade classroom 
teachers, writes Arlene Walsh

M
ultigrade classrooms 
and schools naturally 
occur in the remotest, 
most sparsely inhab-
ited and least acces-

sible areas in the country. This means 
the circumstances that give rise to 
multigrade classrooms reinforce the 
conditions that exist in these schools.

Some farm schools have no elec-
tricity, running water or ablution 
facilities. There might be a chalk 
board, but this could be pitted and 
scarred from years of use. The build-
ings might be, at best, stark and 
simple, while at worst they might 
be dilapidated. Classroom furniture 
could well be inadequate in number, 
rickety or even unsafe.

Adding to these problems are 
issues of communication: some farm 
schools have no telephone, fax or 
even postal deliveries. The teacher 
might have to travel some distance 

to collect mail, circulars and so on. 
Remoteness means that support vis-
its from the education department 
seldom occur and distance also hin-
ders teachers from joining in with 
peer support initiatives, such as the 
Free State department of education’s 
peer working groups model.

So where does this leave the belea-
guered teacher of a multigrade class? 
Is the answer a “magic bullet” of 
resources suddenly directed at multi-
grade schools, which are likely to be in 
the lowest quintile? Realistically, we 
all know that there is such a resourc-
ing backlog that this is improbable.

The onus must, therefore, fall on 
to the shoulders of the teacher. This 
sounds daunting, but unless the 
teacher develops a “can do” attitude 
and a problem-solving, professional 
approach that puts the welfare and 
development of the learner at the cen-
tre, the challenges of the multigrade 

classroom could be overwhelming.
This is easy to say, but how does 

the multigrade teacher begin? The 
first, and most necessary step, is by 
engaging in a thorough assessment 
of every learner’s skills in each learn-
ing area. This seems like a time- 
consuming task, but it will enable the 
teacher to know exactly what skills 
need development. The point here is 
that the curriculum should not drive 
teaching decisions, but the learner’s 
needs and level of skills should.

Is this heresy? Surely the curricu-
lum is the guiding document that 
prescribes and shapes what should 
happen in the classroom? The 
answer is yes, that is so. But we are 
not suggesting that teachers aban-
don the curriculum. Rather, we are 

saying that blindly “delivering” the 
curriculum, despite the learner’s 
progress or problems, will result 
in paper compliance, but little real 
skills acquisition for learners.

We need to return to the purpose 
and practical application of the care-
ful learner assessment we suggest 
that teachers in the multigrade class-
room do as a priority. We all realise 
that even in a single-grade classroom, 
learners are at varying levels of pro-
ficiency. That is the beauty of out-
comes-based education: it acknowl-
edges that learners learn in different 
ways and at differing paces. In fact, 
this is no different from any single-
grade classroom. Learners do not 
learn at a uniform pace or in the same 
way and they might manage better in 

some learning areas than in others.
What might even be true, within a 

multigrade classroom, is that learn-
ers’ skills might be more homoge-
nous than supposed: in other words, 
learners might fairly consistently 
lack the most basic skills required. 
So the better the information the 
teacher has about each learner, the 
more able the teacher is to plan 
learning activities, group allocation 
and support for a learner.

Surely it is better for learners to build 
a solid foundation of skills that enable 
further learning to take place, by work-
ing in groups according to skills levels 
and attainment against a particular 
criterion, than for learners to be locked 
into an activity or task because that is 
what the curriculum dictates?

We urge teachers of multigrade 
classes to do an assessment of learn-
ers’ skills and plan lessons, inputs 
and group work around building up, 
and carefully supporting, assessing 
and recording, the learners’ attain-
ment of skills, step by step. Then the 
needs of your learners will drive the 
delivery of the curriculum, not the 
other way around, and as a teacher 
in a multigrade classroom, you will 
know you are really enabling your 
learners to learn. 

Arlene Walsh is a writer and curricu-
lum developer from Intelesi Consult-
ing. She would like to thank Giel de 
Villiers (director, curriculum services 
for the Free State department of 
education), Pulane Phala, also of the 
Free State department, and Aarnout 
Brombacher, an education consultant 
from the Western Cape, for their time 

Resourcing backlogs make multigrade classrooms even trickier than 
they normally are. Photograph: Oupa Nkosi
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C
hi ldren  have  a 
g r e a t e r  s a y  i n 
their lives — this is 
according to Sec-
tion 10 of the new 

Children’s Act, which came into 
operation on July 1 this year.

The Act says: “Every child that 
is of such an age, maturity and 
stage of development as to be 
able to participate in any mat-
ter concerning the child has the 
right to participate in an appro-
priate way and views expressed 
by the child must be given due 
consideration.”

The idea that children should 
be given the opportunity to par-
ticipate in decisions made about 
them is not completely new. 
The United Nations Conven-
tion on the Rights of the Child, 
ratified by almost all the world’s 
nations, introduced this idea 
into international law in 1989. 

Now that it has been made 
part of our law, we need to 
think about what it means in 
the daily lives of children. It 
spells a departure from the old-
fashioned idea that “children 
must be seen and not heard”.

Instead, children should be 
consulted about decisions that 
affect them and encouraged to 
be part of the decision-making 
process. 

This section has the most 
direct effect in official deci-
sions about children, particu-
larly decisions made in courts. 
For example, when parents get 
divorced, it is no longer accept-
able that the court will decide 
which parent should have cus-
tody of the children by listen-
ing only to the views of the 
parents — children must be 
consulted and the law says their 
views must also be “given due 
consideration”.

This means that children’s 
views must be taken seriously, 
not just glossed over. 

But there are smaller ways 
at an everyday level that chil-
dren can be encouraged to par-
ticipate in decision-making. 

Choosing a school, for exam-
ple, is not something parents 
should decide for a child, par-
ticularly at high-school level. In 
the school environment itself, 
the idea of learners’ participa-
tion in governance structures, 
through learners’ representa-
tive councils and school gov-
erning bodies, already reflect 
the idea of children participat-
ing in decision-making. 

In fact, the existing Schools 
Act allows for participation in 
numerous realms of school life, 
including making school rules. 
It makes sense to involve chil-
dren in setting rules, not only 
because it teaches them a sense 
of responsibility and feeling for 
consequences, but also because 
they are more likely to “buy in” 
to rules that they have made. 

The Act does not go so far as 
to say that a child’s views will 
always carry the day. Though 

the child’s opinions must be 
given due consideration, there 
will be cases where a child’s best 
interests and the child’s wishes 
do not coincide. 

For example, a child might 
express an earnest wish to 
remain living with a severely 
abusive parent. This would not 
be in the child’s interests, and 
he or she might be removed 
after due consideration of his or 
her views. 

The law does not say at what 
age a child will be considered to 
be able to participate. This is not 
an oversight in the legislation, 
but rather an intentional provi-
sion that allows for each case to 
be decided individually.

It is a combination of age, 
maturity and development. South 
African courts have found, how-
ever, that the views of children 
as young as seven may be taken 
into consideration. The older and 
more mature a child is, however, 
the more likely that his or her 
views will be taken seriously.

Ann Skelton is an advocate at 
the Centre for Child Law at the 
University of Pretoria 

Children should be 
consulted about 
decisions that 
affect them, writes 
Ann Skelton

Our nation’s education is our commitment
www.nasou-viaafrika.com
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Wordstreams

Storybooks in 
six South African 
languages
A range of authentically South African 
storybooks in English, isiXhosa, isiZulu, 
Sesotho, Setswana and Sepedi.

The stories were originated 
in one of the languages 
and then cross-translated 
into the other five 
languages in the series.

English

Grade 1 Thabo

Tell someone

The day the baboons were quiet

Grade 2 What is the problem?

Be true to yourself

Grade 3 The Hen and the 
Jackal

The lazy man

isiXhosa

Grade 1 Usisa

Mazithule zithi 
tu iimfene!

Grade 2 Yintoni ingxaki?

Zamkele

Grade 3 UDyakalashe 
nesikhukhukazi

Uvilavoco

isiZulu

Grade 1 Khuluma

UKuhle

Usuku lapho izimfene zathula du!

Grade 2 
readers

Yini inkinga?

Zamukele

Grade 3
readers

UJakalase 
nesikhukhukazi

Indoda eyabe 
ivilapha

Sesotho

Grade 1 Mpho

Mohla ditshwene 
di neng di thotse tu!

Bollela motho e mong

Grade 2 Molato keng?

E ba motlotlo ka seo o leng sona

Grade 3 Sethojana le 
Phokojwe

Rabotswa

Setswana

Grade 1 Ofentse

Itsise 
mongwe

Letsatsi leo 
ditshwene di neng di didimetse

Grade 2 Go senyegile kae?

Nna motlotlo ka se o leng sona

Grade 3 Sethole le 
Phokojwe

Monna wa 
setshwakga

Sepedi

Grade 1 Thebe

Botsa 
mongwe

Letsatsi le ditshwene di ilego tsa 
homola

Grade 2 Bothata ke eng?

E ba se o lego sona

Grade 3 Kgogo le Phukubje

Monna wa go tswafa

ditshwene di neng di didimetse

The stories were originated 

and then cross-translated 

The day the baboons were quiet

Mohla ditshwene 
di neng di thotse tu!

Letsatsi le ditshwene di ilego tsa 

Be true to yourself

The Hen and the 

Usuku lapho izimfene zathula du!
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The right stuff

Children’s views 
must be taken 
seriously, not just 
glossed over

Fun way 
to get 
water
If you have enough 
drinkable water in a 
borehole near your 
school, your institution 
could benefit from 
a multimillion-rand 
drive by PlayPumps 
International and 
Roundabout Outdoors.

The drive aims to 
improve the lives 
of about 10-million 
people over the next 
three years through the 
delivery of PlayPump 
water systems to 
communities where 
access to water is a 
challenge.

The PlayPump water 
system has been 
recog nised as one of 
the most innovative 
providers of water in 
the world.

As children have fun 
on a round about, their 
actions put into motion 
a pump that could 
generate up to 1 400 
litres of water an hour 
from a borehole with a 
depth of between 40m 
and 100m. A simple 
tap provides access to 
the water. 

If your school has 
a borehole and you 
think it qualifies for 
a PlayPump system, 
SMS “teacher” and 
“roundabout” to 
32510 (SMS costs R1). 
the Teacher will put 
Roundabout Outdoor 
and PlayPumps 
International in touch 
with your school. — the 
Teacher reporter
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Response to a calling

The day I will share with you 
started at an ordinary gen-
eral parents’ meeting. On the 

agenda were issues and concerns 
such as learners’ late-coming, end-
of-year recovery of learner-support 
materials or textbooks, teenage 
pregnancy, bullying and substance 
abuse on school premises and dur-
ing school sport trips. 

It was during the deliberations on 
the recovery of learner-support mate-
rials that one of the parents became 
disruptive. She insisted that I should 
go to her home to see the many text-
books that littered her house. 

She accused me of theft, claiming 
the diary I used was stolen from her 
house. That is when I began to sus-
pect the parent was, in one way or 
the other, mentally challenged. Her 
accusations were so embarrassing 
that the chairperson of the school 
governing body had to intervene. 

For the sake of progress and out of 
concern I asked the parent to come 
to my office after the meeting. In 
my office she was unbelievably calm 
and cooperative. She even asked if 
we could be friends. I was more con-
cerned about her children at school 
than the state she was in.

I could only imagine the ordeal 
her children had to go through with 
a parent like that. My heart went 
out to them. Immediately after her 
departure I called her children to 
my office, because I reckoned they 

S
inger/songwriter/enter-
tainer Nataniël launched 
his solo career in 1987 
when he released his 
first single, Maybe Time. 

Since then he has released 13 albums, 
staged more than 50 original theatre 
productions and published 10 books.

In the past decade he has not only 
established himself as producer, 
director, designer, playwright and 
public speaker, but as South Africa’s 
leading exponent of the solo stage act.

An outspoken and controversial 
figure, he continually crosses over 
from the alternative circuit to the 
mainstream, generating extensive 
media coverage and a massive cult 
following. Nataniël manages Kaalkop 
Trading, his lifestyle manufacturing 
company, and records on his own 
label, Nataniël House Of Music. 

Your age? 
At this point I have no age.

How do your earn your living?
I’m a singer. I also own a production 

needed support from the school 
community and I was obliged to 
give it to them. 

It turned out she had two children 
at our school — a girl in grade 11 and 
a boy in grade 12. I arranged to meet 
the children, but before we began 
talking I assured them that I under-
stood what they were going through. 
I told them I would be there for 
them if they needed any form of 
help. I also told them their mother 
needed their love and support. 

At that point the siblings started 
to cry. They cried so much I had to 
embrace and comfort them, while 
reassuring them that their reaction 
was absolutely normal. No child 
would like to have a mother or father 
who is regarded as insane. It took me 
more than an hour to comfort them.

The event made me realise more 
than ever just how much learners 
need the support of educators. From 
that day I gave them my attention and 
the motherly support they needed. 
I am pleased to say they both passed 
grade 12 with exemption. I wish they 
grow up into adults and give their 
mother the love she so much needs. 

Mokgaetji Mabusela is the principal 
of Tlounare Secondary School in 
Limpopo. She won the Excellence 
in Secondary School Leadership 
category during last year’s National 
Teaching Awards

company, a publishing house and 
a lifestyle company. I also do food 
shows and write books.

Where did you grow up? Town, 
village, province?
In Porterville and Kuilsriver.

Which schools and university did 
you attend?

Porterville (primary), de Kuilen 
High School, Kuilsriver, and the 
University of Stellenbosch.

Did you have favourite teachers? 
Yes, my English teacher, Nicol 
Faasen, was different from all other 
teachers. He spoke to us like adults, 
introduced us to a whole world 
of literature, imagination, know-

ledge, understanding, kindness and 
maturity. He inspired me to write as 
much as I can and is part of the rea-
son I write today. 

Jossie Gouws was my piano 
teacher; she had an unbelievable 
knowledge and vision. She gave me 
extra lessons before and after school, 
took me to concerts, taught me to do 
my own research and to read and lis-
ten as much as I can. She entered me 
into competitions and eisteddfods 
and opened many doors for me.

Do you still have contact with 
them? How?
Yes, Mr Faasen is now at Tafel-
berg Publishers, part of the group 
that publishes my books; I see him 
at book fairs and meetings. Jossie 
Gouws is still living in Kuilsriver and 
is a close friend of my mother.

What were your favourite sub-
jects, and why?
Music, Afrikaans, German and Eng-
lish. These were creative subjects 
and have to do with using your mind 
in a much more exciting way than 
just memorising facts.

From your point of view, what are 
the qualities of a good teacher?
A teacher must have a calling and 

not see teaching as just another 
job. Teachers help shape the lives 
of young people and can have an 
influence on somebody’s entire 
future. A teacher’s job goes much 
further than the classroom — a 
teacher should inspire, give hope 
and direction.

What are the things a teacher 
should never do or say?
An insult from a teacher can cause 
unbelievable damage. I remember 
how some teachers used to make 
personal comments or humiliate 
pupils by making jokes. I also firmly 
believe that discipline and punish-
ment should never be physical.

What message do you have for 
teachers in South Africa?
First of all, thank you for doing 
this. I know the rewards are few 
and the money is much too little. 
I also know that children can be 
rude, undisciplined and some-
times dangerous. Please teach 
them to think about the future, 
teach them tolerance and respon-
sibility. If they come from dam-
aged homes, show them there 
are people who care. A teacher is 
often the only safety or guidance 
some children have.

Less than ideal 
learning conditions

A DAY IN MY LIFE 

MOKGAETJI MABUSELA

MY FAVOURITE 
TEACHER

Singer songwriter Nataniël recalls the role that special teachers played in his life

No child would like 
to have a mother 
or father who is 
regarded as insane

Nataniël with some fans. Photograph: Child Welfare SA

✔
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Going back to 
our roots
Carrie Hampton writes about a new initiative to celebrate our heritage

Our nation’s education is our commitment
www.nasou-viaafrika.com

Reading in my World

Read them in 
sequence, 
as you learn
This Foundation Phase reading series 
comprises 24 readers (8 per grade) 
and facilitates structured reading 
development. The readers are graded for 
reading ability. 

The colourful illustrations and entertaining 
stories nurture creativity and exploration 
in the young reader.

The Teacher’s Guides contain reading 
strategies, notes for each story and 
supporting NCS information.

This series complements the Language 
in my World language series, but can 
also be used successfully with any 
other English additional 
language series.

FARM 029

supporting NCS information.

This series complements the Language 
in my World language series, but can 

other English additional 
language series.
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Help is at hand for teachers who want 
to get better at assessing learners 
participating in outcomes-based 

education (OBE).
Assessment has remained a major chal-

lenge for teachers since the implementa-
tion of the curriculum in 1998, prompting 
Sampie Lundie, a lecturer at the North-West 
University’s faculty of education, to develop  
a course to tackle this area.

Lundie says the requisites for successful OBE 
assessment are high-level pre-training and on-
the-job training of teachers and its implemen-
tation presumes that schools reschedule their 
programmes to provide teachers with enough 

time to plan and prepare. 
Outcomes-based education also presumes 

competence-based assessment where learn-
ers have to demonstrate their ability under 
supervision and observation of teachers.

To meet the needs of teachers in the suc-
cessful implementation of OBE assessment, 
the NWU presents an accredited short 
course in assessment.

The course, accredited by the Education 
Training and Development Practice sector edu-
cation and training authority, focuses on the 
practical training of teachers to design appro-
priate assessment tasks to make valid and reli-
able decisions on the progression of learners. 

“So far teachers who have completed the short 
course are very positive,” says Lundie. 

Teachers believe that the systems in 
schools should change to do justice to OBE 
assessment. To achieve success, all staff 
members should be trained and become 
involved in implementation of the assess-
ment policy.

At present, the course forms part of the 
compulsory curriculum of fourth-year stu-
dents who will graduate as accredited asses-
sors. Lundie intends taking the training to 
Stellenbosch University and to the West-
ern Cape Department of Education. — the 
Teacher reporter

T
he month of September is dedi-
cated to celebrating South Afri-
ca’s heritage, culminating in 
Heritage Day, a public holiday 
on September 24. It is quite hard 

to pin down exactly what heritage means 
for South Africa and how to celebrate it, but 
Iziko Museums hit upon the idea of doing 
so through an African Roots Festival. 

The festival creates ways to reflect on 
the past to help define who we are, what 
we have and how we do things right now. 
Museums by their nature honour herit-
age and the Iziko Museums of Cape Town 
intend on bringing the past alive through 
their programme of events, many of which 
will focus on school-learners. 

One of these events is indigenous storytelling. 
This brings the past firmly into focus with the 
love story of slave-woman Ansela van de Kaap 
and her lover Lourens Campher. Their tale 
will be told against a background of haunting 
music when a CD, featuring poet Diana Ferrus, 
whose poem inspired the return of the remains 
of Saartje Baartman, is launched at the Slave 
Lodge in Adderley Street in Cape Town. 

This provides a moving depiction of their 
life and that of slaves in late 17th-Century 
Cape Town. The venue is significant because 
it forms part of the Unesco Slave Route 
Project, which commemorates the abolition 
of the slave trade and later emancipation of 
slaves internationally. 

Just around the corner in Spin Street, the 50-
minute Slavery Walk begins where a tree and 
plaque denote the place where slaves were sold 
to the highest bidder. Poignant visuals from 
the Memory Centre at the Slave Lodge remain 
firmly in mind as the tour strolls through the 
Company Gardens to a 350-year-old pear tree, 
probably planted by slaves. 

With the introduction of Islam by slaves 
from the East, the tour honours this strong 
influence by taking in the Bo-Kaap Museum, 
Auwwal Mosque and the oldest Muslim bur-
ial ground, Tana Baru. Christian missionar-
ies were also intent on spreading their word 
of God and the tour ends at the first Slave 
church in South Africa. 

Visual narratives at the South African 
National Gallery offer learners a way to 
explore impressions and emotions of a com-
plex social and political history conveyed 
through the photographs of Ernest Cole. 
This gifted, courageous young photogra-
pher documented everyday black experi-
ences under apartheid rule in the Sixties. At 
just 27 years old, after the injustices of the 
time were put under the scrutiny of his lens, 
he fled into permanent exile to the United 

States, where he died a few days after Nel-
son Mandela’s release in 1990. 

Moving into a different visual medium 
with roots in the past, but creatively in the 
present, is the South African National Gal-
lery banner painting project for high school 
learners on three consecutive Saturdays in 
September. 

While embracing ancient African pat-
terns and symbology, they will be expected 
to research symbols and come up with new 
designs that reflect the continent’s diverse 
cultures in a contemporary way. 

“We want new iconography of a mod-
ern South African society,” says Vivienne 
Carelse, director of education and public 
programmes. She expects to see images such 
as rock art symbols or Ndebele art inter-
preted in new and funky ways. These ban-

ners will be displayed around the museum 
precinct to represent an integrated under-
standing of the cultural mix. 

A mobile museum in the heart of Cape 
Town’s Golden Acre complex will create 
a perfect link between all the Iziko Muse-
ums of the CBD: Koopmans-De Wet House 
(Strand Street), the Bo-Kaap Museum (Wale 
Street), the Castle (Darling Street), the 
South African Museum, the South African  
National Gallery, Slave Lodge and Planetar-
ium (all within the immediate vicinity of the 
Company Gardens). 

For a full schedule of the Iziko Museums Her-
itage Month programme, visit their website 
www.iziko.org.za or phone 021 481 3813. On 
Heritage Day (24 September) and every Sat-
urday, entry into all Iziko museums is free
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Meeting OBE assessment needs

The poem which inspired the return of the remains of Saarje Baartman to South Africa 
is being launched at the Slave Lodge in Cape Town (above). Photos: David Harrison
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S
outh Africans of all ages, 
races and income levels 
are at risk of prema-
ture death due to heart 
disease, according to a 

new report by the Heart and Stroke 
Foundation of South Africa and the 
Medical Research Council.

The report shows that risk fac-
tors, such as stress, obesity, inactive 
lifestyle, poor nutrition, smoking, 
hypertension, diabetes and high 
cholesterol, are present across all 
demographic sectors. Effective pre-
vention strategies should, therefore, 
target the whole population. 

This finding turns on its head the 
perception that heart disease is a 
threat primarily to older, white males 
and the Indian population.

About 195 South Africans die 
each day from heart disease. Heart 
attacks are responsible for about 33 
of these deaths, strokes 60 deaths 
and heart failure 37 deaths.

More than half of the deaths in 
South Africa attributed to heart dis-

ease occur in individuals younger 
than 65.

Professor Krisela Steyn, of the 
University of Cape Town’s depart-
ment of medicine and the Medical 
Research Council’s chronic diseases 
of lifestyle unit, who compiled the 
report, says poor lifestyle choices 
are the primary cause of growing 
heart disease in South Africa.

The highest mortality rates of 

heart and blood vessel disease in 
South Africa are found in the Indian 
community, followed by the col-
oured community, with the white 
and black communities displaying 
the lowest rates. 

Although displaying similar mor-
tality rates related to cardiovascu-
lar disease, the pattern of deaths 
differs greatly among blacks and 
whites. Blacks reflect a pattern of 

death caused by stroke, 
diseases of the heart 
muscle and high blood 
pressure, while whites 
mainly reflect a pattern 
of death caused by heart 
attacks.

Actuarial projections 
suggest that heart dis-
ease and other chronic 
diseases will increase 
by 2010, with a 41% 
increase in premature 
heart-related deaths 
expected between 2007 
and 2030. 

The report also high-
lights the fact that 
the country is losing 
a significant amount 
of people in the work-
force age group of 35 
to 64 because of cardio-
vascular disease. These 
premature deaths have 
a major effect on the 
economy of the country. 

Professor Anthony 
Mbewu, president of 
the Medical Research 
Council and visiting pro-
fessor of cardiology and 
internal medicine at the 
University of Cape Town, 
estimates that the total 
direct costs (for increased 
health support) and indi-
rect costs (rehabilitation 
and follow-up) associated 
with heart disease and 
stroke amount to more 
than R8-billion a year in 
South Africa. The impor-
tance of tackling prevent-
able heart disease among 
all age groups, therefore, 
becomes even more 
apparent.

According to previous 
investigations summa-
rised in the report, coro-
nary risk in an individ-
ual with moderate levels 
of many risk factors can 
be higher than that of 
a person who displays 
only one risk factor at 
an extremely high level.

But the good news 
is that simple lifestyle 
changes can have a sig-
nificant effect on overall 
heart health. The Ameri-
can Journal of Medicine 
shows that people who 
adopt a healthy lifestyle 
in middle-age experience 
a prompt benefit of lower 
mortality rates due to 
heart attacks or strokes 
than those who do not 
make lifestyle changes.

For more information 
contact the Heart and 
Stroke Foundation SA 
on 0860 22 32 22 or 
visit www.heartfounda-
tion.co.za

September is Heart Awareness Month

HEALTH 
WATCH



Dump that 
calculator
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Now available exclusively through Nasou Via Afrika, PM is a core 
reading programme carefully crafted to meet the needs and interests 
of children learning to read English. This series makes it so easy to teach 
reading and give your learners a solid literacy launchpad for life.

All PM books are accurately levelled to ensure children experience the 
three key rewards of reading: success, understanding and enjoyment. 
Lavishly illustrated in full colour, with carefully selected photography 
and artwork that illuminates the text and deepens meaning.

PM level and
no. of readers

Reading
age

Description

Grade R–1: pre-literacy
Alphabet
26 × Starters
34 × Blends

5−6 Each Starters reader contains 5 to 7 words starting with 
one letter of the alphabet.
Each Blends reader deals with 1 phonic blend at a time, 
providing 5 words and an alliterative rhyme.

Grade 1–2: emergent to beginning reading
From Starters to Silver, each Level has 10 gently graded core readers, supplemented by 
PM Library storybooks and non-fiction to enrich reading for enjoyment.

Starters
33 × Level 1
33 × Level 2

5−6 Builds emergent reading concepts and skills, and mastery 
of a slowly growing number of high-frequency words.

Red
18 × Level 3
18 × Level 4
18 × Level 5

6−7 When children can recognise 25+ high-frequency words, 
they are ready for PM Red, at the end of which they should 
know 50 high-frequency words. Familiar sets of words recur, 
but the books cannot be read from oral memory.

Red Plus
12 × Level 5/6

6−7 ‘Plus’ non-fiction readers provide extension within the 
current level and transition to the next level.

Yellow
18 × Level 6
18 × Level 7
18 × Level 8

6−7 The books are about 127 words long. New words are 
introduced at an average rate of 1 new word for every 
21 words met before. About 100 high-frequency words 
should be known by the end of Yellow level.

Yellow Plus
12 × Level 8/9

6−7 Themes are the Environment and Families.

Blue
18 × Level 9
18 × Level 10
18 × Level 11

7 Children meet 3-letter words with short vowels, and 
common word endings such as -ed, -ing and -er. About 
160 high-frequency words should be known by the end 
of Blue level.

Blue Plus
12 × Level 11/12

7 Themes are People Around Us and Houses.

Grade 2–3: capable to independent reading
Green
18 × Level 12
18 × Level 13
18 × Level 14

7−8 Compound words such as haircut and bedroom feature, and 
longer sentences may have an opening phrase or 2 clauses. 
About 250 high-frequency words should be known by the 
end of Green level.

Green Plus
12 × Level 14/15

7−8 Themes are Food and Time and Seasons.

Orange
22 × Level 15
22 × Level 16
6 × Level 14−16 
non-fiction

7−8 3-syllable words are introduced. Children become aware of 
story structure and are inspired to write their own stories.

Orange Plus
6 × Level 16/17

7−8 Themes are Looking at Ourselves and Pets.

Turquoise
22 × Level 17
22 × Level 18

8−9 Reinforces recognition of irregular words that were 
introduced before, such as believe, eight, their. Simple 
elisions such as let’s and didn’t are introduced. By the end of 
Turquoise level, children should confidently read about 450 
high-frequency words and know many more interest words.

Turquoise Plus
12 × Level 18/19

8−9 Themes are Big Machines and Animals in the Wild.

Purple
22 × Level 19
22 × Level 20

8−9 Children get practise in common orthographic patterns 
such as catch and stretch, digraphs and blends, common 
prefixes and suffixes, silent letters. They will have 
encountered most of the high-frequency words in 
English by the end of Purple level.

Purple Plus
12 × Level 20/21

8−9 Themes are Movement and Change and Farm Animals.

Grade 3: fluent to extension reading
Gold
22 × Level 21
22 × Level 22

9−10 Sentences are of an average length of 10 words and are 
more complicated. The 600 words that dominate written 
English should be known by sight by the end of Gold level.

Gold Plus
12 × Level 22/23

9−10 Themes are Our Environment and Nocturnal Animals.

Silver
25 × Level 23
25 × Level 24

9−10 The texts extend to about 1 000 words. Sentences with 
2 or 3 clauses and several verbs become more common.

Silver Plus
6 × Level 24/25

9−10 Theme is Natural Forces.

Intermediate Phase
Emerald
24 × Level 25
24 × Level 26

10−11

Each Level has: 15 fiction ‘chapter books’ (storybooks with 
chapters); 9 non-fiction titles (with texts such as narrative, 
procedures, timelines, interviews, journals, verse, newspaper 
reports and persuasive letters); and an anthology.

Ruby
24 × Level 27
24 × Level 28

11−12

Sapphire
24 × Level 29
24 × Level 30

11−12

Over 800 titles! Your school can start with a selection 
of core titles and build on your collection over time. 

Each Level has ample teacher support materials. 

Phone us at 012-362-1141 ext. 1235 to 
find out about a launch nearest you in 

August/September.

of children learning to read English. This series makes it so easy to teach 

Launching the reading programme

A careful step-by-step progression 
designed to learn to read

3-syllable words are introduced. Children become aware of 

 are introduced. By the end of 

chapters); 9 non-fiction titles (with texts such as narrative, 
procedures, timelines, interviews, journals, verse, newspaper procedures, timelines, interviews, journals, verse, newspaper 
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Andrew Moore says we need to move on 
from outdated technology

N
o you don’t! Serious? A 
calculator? You work 
out term marks for each 
learner in you class using 
a calculator?

Don’t you shrivel up from the tedium 
of tapping in the same formula over and 
over? There you are wilting under the 
pressure of marking, report-writing and 
end-of-term clean-up and you spend most 
of your time performing menial tasks. 

One argument often used to justify 
the use of a computer in education is 
that it is a productivity tool. Informa-
tion communication technology (ICT) 
is supposed to make our lives easier. 
Some schools actually justify their 
purchase of computers in the staff 
work-room by saying they will improve 
efficiency and allow their teachers to 
achieve more. If this argument is true, 
then working out term marks is an area 
where we would welcome a short-cut.

What’s on offer? 
There are a number of options. If there 
is one thing computers do 
well it’s streamlining school 
administration. A good place 
to start is with the humble 
spreadsheet program, which 
can be used easily as an inter-
active mark book. As you 
gain proficiency, you can use 
it to track absentees, record 
activity within your depart-
mental budget and even use 
it as a teaching aid.

Another option to speed 
up school administration 
is to convince the school 
management to invest in a 
specialised school admin-
istration package. These 
software packages are 
used to store nearly every 
aspect of school admin-
istration electronically. At 
my school we used to use hand-writ-
ten “white cards” stored in the school 
strongroom to keep information about 
every learner both past and present. 
Now this is done electronically using a 
school administration package. 

The program does a lot more than 
just store personal details and the 
year’s final marks. It helps gener-
ate the timetable, tracks library 
books, maintains financial records 
for each family, helps teachers work 
out mark schedules and creates 
professional-looking printed reports. 

Gone are the days of writing report com-
ments by hand (and having to redo them 
when a colleague makes a mistake). 

The generation of Education Manage-
ment Information System (Emis) data 
required by the department of educa-
tion is done automatically, cutting out 
hours of laborious calculations. 

There are now a number of sophisti-
cated packages available, but one that 
is being adopted by many schools is SA 
Sams (South African School Adminis-
tration and Management System). The 

department sees the benefits derived 
from such systems as significant and 
has included their adoption as an 
important part of its strategic plans. 
The department wants 30% of public 
schools with computer systems to use 
the SA Sams system by March 2008. 

How do you get 
started? 
I’d suggest improving individual skills 
is an important first step. To benefit 
from ICT you first need to invest some 
time to acquire the relevant skills.

Start with a simple spreadsheet. If 
your school has a computer it is sure 
to have a spreadsheet program, most 
likely MS Excel, already installed. To 
get moving fast, download a tutorial 
that outlines the step-by-step sequence. 
Thutong, the national education portal 
at www.thutong.org.za has a tutorial in 
its archive. Navigate the site and use its 
new search facility to look for “spread-
sheets” in “professional development”.  

The first result listed is “Make a 
Teacher’s Mark Book in MS Excel”, 
an excellent educator submitted 
guide that is designed to help teach-
ers new to spreadsheets to set up a 
class mark book in the Microsoft Excel 

spreadsheet program. 
It introduces the 
basic concepts of 
a spreadsheet and 
illustrates the step-
by-step sequence 
required to set up 
a simple mark book 
that automatically 
works out totals and 
averages. 

The tutorial also 
shows you how to cre-
ate “formulas”, that is 
the equivalent of what 
we already do when we 
tap out the sequence of 
commands on the cal-
culator. You create just 
one formula and then let 
the spreadsheet program 
calculate the result for all 

the other members of the class.
What would take a morning is done 

in a matter of seconds. Now that’s a 
productivity shortcut.

When ICT demonstrates that it can 
add value to our lives by making admin-
istrative tasks easier then it’s worth-
while spending some time learning to 
use it. This is one small example of how 
the computer can do just that. Go on 
— lose the calculator.

Andrew Moore’s background is in teach-
ing history, geography and computer 
studies at grade 10 to 12 level. One of his 
additional duties was running courses 
on how to integrate ICT effectively into 
teaching and learning for his colleagues. 
Moore has an MEd degree in computer-
assisted education from the University of 
Pretoria. For the past three years he has 
been working at Neil Butcher and Associ-
ates, an education technology consulting 
company that offers services in the areas 
of capacity-building, database design, 
education materials development and 
education/technology research

TECHNOLOGY

is one thing computers do 
well it’s streamlining school 
administration. A good place 
to start is with the humble 
spreadsheet program, which 
can be used easily as an inter-

mental budget and even use 

Another option to speed 
up school administration 
is to convince the school 
management to invest in a 
specialised school admin-
istration package. These 
software packages are 
used to store nearly every 
aspect of school admin-

spreadsheet program. 
It introduces the 
basic concepts of 
a spreadsheet and 
illustrates the step-
by-step sequence 
required to set up 
a simple mark book 
that automatically 
works out totals and 
averages. 

ate “formulas”, that is 
the equivalent of what 
we already do when we 
tap out the sequence of 
commands on the cal-
culator. You create just 
one formula and then let 
the spreadsheet program 
calculate the result for all 



14 

 September 2007 theTeacher

Thabo Mohlala

T
eachers should not 
feel  threatened by 
technology. Instead 
they should embrace it 
because it holds great 

potential for teaching and learn-
ing in the 21st century.

This was the message at a recent 
seminar for teachers on the use 
of interactive white boards, pre-
sented by Smart Technologies and 
hosted by Kingsmead College in 
Rosebank, Gauteng. 

The seminar attracted a sizeable 
number of teachers who believe in 
the power of new ICT innovations 
and have come to accept them as a 
classroom reality.

Con Purchase, a grade eight 
to 10 geography and human 
social sciences teacher at Jeppe 
High School for Boys, and Karen 
Durandt, who teaches design and 
technology to grades seven to nine 
at St Andrews School for Girls, are 
two of those who have mastered 
the use of the board. 

The two demonstrated their 
prowess and showed how effective 
a tool the board can be for teach-
ers. They also showed how it can 
be used to design and plan a les-
son or as a tool during lessons. 

They hailed its interactive 
nature as an essential feature that 
motivates and enhances learner 
participation.  

For instance, by simply clicking 
on “gallery” Purchase gets a whole 
range of appropriate images to 
teach geography. A teacher cov-
ering earthquakes can click on a 
country such as Japan and visuals 
on the parts of the country more 
prone to quakes and statistics on 
incidents will appear.

“The trick is to play around with 
it,” says Purchase. He learned 
about the board’s features and 
functions through practice. Some 
of the useful features he shared 

include recording and exporting 
the lesson to a PDF file.

Durandt’s experience was evi-
dent as she clicked, dragged, high-
lighted and minimised, much to 
the amazement of her audience.  

Durandt says the board can 
be used across the curriculum, 
but that some subjects — such as 
maths and science — can be taught 
more effectively with the board.

The choice of Kingsmead College 
as the venue for the seminar was 
deliberate as the school has been 
using technology in the classroom 
for some time. However, the col-
lege’s IT manager, Jackie Welch, 
believes “we are not there yet”. 

She says the moment they saw 
value in the concept they invested 
time and money in it and today 
almost all key learning areas have 
their own boards. 

Nancy Knowlton, of Smart Tech-
nologies, says: “The technology 
products that are used in an edu-
cation setting can make a remark-
able difference in how teachers 
teach and learners learn.” 

“This concept is not about learn-
ing to use technology; it is about 
using technology to learn.”  

Her company is exploring cost-
effective solutions that can be tai-
lored for the African market.

Na’ama Oren

L
iteracy is a term that is 
generally used to describe 
the recognition and com-
prehension of words, 
but in recent years it has 

come to connote not only the ability 
but also the desire to read. Septem-
ber 8 is International Literacy Day, 
proclaimed by Unesco in 1965. The 
day is intended to raise awareness 
about the importance of literacy for 
individuals, their communities and 
the societies in which they live. In 
South Africa, the initiative is geared 
to inspire excitement and involve-
ment in reading initiatives. 

Literacy is not just a term that 
denotes reading. Literacy is about 
reading, understanding what you 
read, thinking about and growing 
from what you read, and being able 
to relate and contribute to society 
because reading has enable you to 
develop as a person. 

In South Africa, we seem to be 
experiencing a lack of resources and 
a lack of interest when it comes to 
reading. If this is the case, how do we 
ensure that children get books? And 
how do we inspire them to read, not 
only what they enjoy, but also what 
can further expand their thinking? 
In the same vein, how do we pro-
mote reading among adults who 
either lack interest in literacy or are 
ashamed of their inability to read? 

As many teachers already know, to 
excite learners’ interest in any sub-
ject, and to ensure they remember 
what they learn, you need to ensure 
that what they learn is relevant to 
their worlds. The same is true of 

adults. Relate literacy to their world, 
show them how it will benefit them 
and their children and they will 
become excited about literacy. (See 
pages 4 and 26.)

Ten tips for interactive learning: 
• Ask learners to draw up a reading 

spreadsheet. The column headings 
will be: Title of book, Author, Rating 
out of 10, Story. Learners will need to 
fill in the spreadsheet for every book 
they read. At the end of term, give a 
prize to the learner who has read the 
most books. Learners can also draw  
up a spreadsheet on paper. 

• Try to find different versions of 

a fairytale that learners know. Dis-
cuss possible reasons for variations 
of a story, and how culture, age and 
language affect the way stories are 
told or remembered. 

• Make a class/school news- 
paper using a computer program. 
Each learner will have a job, such 
as: design and illustration, edit-
ing or writing articles. Ensure that 
learners think about what sections a 
newspaper has, such as: classifieds, 
business, sports and entertainment. 
Learners can write and draw pic-
tures about things that are happen-
ing in their schools 

• Ask learners to design a Lit-
eracy Week poster aimed at getting 
adults to read. They should think 
about design, pictures, wording and 
be mindful that this poster is aimed 
at adults, not children. As a continu-
ation of the exercise, get learners to 
design a brochure along the same 
lines. Remember that brochures 
are more detailed, so learners could 
include some statistics, the benefits 
of literacy and some ideas on how to 
promote reading. 

• Ask a journalist or writer to visit 
the class and discuss writing/jour-
nalism or a related field as a career. 

Ask learners to do some research 
about these careers on the internet. 

• Introduce an “IT reading hour”. 
Learners must do some research 
on the internet (or in a newspaper/
book) about a subject that interests 
them. Encourage learners to read 
about something they are unfamiliar 
with, such as a sport or world issue 
they don’t know much about. Then 
ask them to explain what they read 
to a partner. Remind them that com-
munication is also part of literacy. 

• Show learners a picture/photo-
graph and ask them to write a story 
about what they see. Ask a few learn-
ers to read their stories out loud and 
emphasise how different people can 
“read” different things. 

• Encourage learners to use 
proper words when they send an 
sms, not abbreviations, so that 
an sms like: “c u l8r at da parT”, 
becomes: “See you later at the 
party”. 

• Organise a “storytime”, where 
older learners read stories to learn-
ers in lower grades. Older learners 
can even read a story and prepare 
dramatisations for the younger 
learners. 

• Arrange a “reading day” where 
learners go on an outing to read to 
the aged or the blind. Ask them to 
talk to the people they will be read-
ing to about the book/story they 
read. Make sure they have chosen 
something their listener will like. 

Na’ama Oren is an editor for Learn-
things Africa (www.learnthings.
co.za) which specialises in the pro-
duction and licensing of interactive 
e-learning and printbased materials. 

Interactivity made easy

An interactive whiteboard is 
a touch-sensitive screen that 
connects to your computer

The bookish: visitors at the Cape Town Book Fair. Photgraph: David Harrison
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H
endr i en  Coe t zee ’ s 
grade f ive  and s ix 
learners are design-
ing educational games 
for community pre-

schools, creating them and visiting 
the schools to introduce the games 
to the five-year-olds. 

 Coetzee was a finalist in the Inno-
vative Teachers’ Awards last year, 
an initiative of Microsoft. This year 
Dell, SchoolNet, Mindset, leaf, the 
Teacher and national and provincial 
departments of education are sup-
porting the awards. 

Coetzee is a computer literacy 
teacher at Van Reede Primary 
School, a dual medium (medium 
of instruction in two languages) 
intermediate phase school con-
sisting of 391 grade four to seven 
learners. The school is in Oudts-
hoorn in the southern Cape.

Coetzee’s learners work collabo-
ratively on their creative tasks. In 
addition to designing Valentine’s 
Day cards, Mother’s Day cards and 
cards for various other occasions, 
their flagship project each year is 
to design the educational games. 
Many communities in Oudtshoorn 
are poor and the pre-schools can-
not afford the costs of educational 
games. Coetzee’s idea was to make 
the games and send them to the 
pre-schools, but the activity grew in 
educational value when her learners 

visited the schools and introduced 
the games themselves. 

“My learners are learning valu-
able skills,” explains Coetzee. “They 
are not only learning to integrate 
language, mathematics and tech-
nology skills, but they are also 
thinking about presentation, expla-
nations and implementation of the 
playing skills. In doing so they have 
to imagine that they are five-year-
olds. The actual visit is the most 

INNOVATIVE TEACHERS’ AWARDS 2007

Innovative Teacher Awards
Competitor Submission Template

Teacher Name:
School Name:
School Address:

School Town:
School Postal Code:
School Telephone Number:
Teacher Telephone Number:
Teacher Mobile Number:
Teacher Email address:
How long have you been using
ICT in your teaching?

          Years             Months

Describe the context of your school and its community:

Describe the class(es) that you have taught using ICT in an innovative way. Use
the following heading as guidelines:

• Context for lesson
o Age of learners, type of school, learning ability etc.
o Where did you go for information, what training did you have?
o What were the learning outcomes?

• Teaching
o How did you organise the class?
o How long on did each task take?
o Materials used

• Assessing learners
o Examples of the work produced

• Evaluation
o What went well?
o How did the innovative lesson/s compare to a non-ICT lesson?
o What would you differently next time?

• Sharing
o How have you involved your colleagues in your school with this

innovation?

General questions

• How successful was the project / lesson before you used ICT?

• How do you know the project / lesson was successful when you used ICT?

• In what way is the project / lesson ground breaking in your context?

Themes

You will be judged in one or more of the following themes, depending on the
nature of your innovation.

Theme 1: Content

• How did this innovative activity result in new content being developed in any
medium (text, audio, video etc.)?

Theme 2: Community

• How did this innovative activity result in your class working with the wider
school community in and/or beyond the school building?

Theme 3: Collaboration

• How did this innovative activity result in your class collaborating with other
classes in and beyond the school building and/or the country’s borders?

Integration games

Hendrien Coetzee 

SPECIALISING IN:

● Curriculum Studies
● Education Management
● Community Education

Offered by Distance Learning 
with contact sessions

ayanda mbanga communications (cape) 11036

Educational Psychology
Interested in an MEd qualification that focuses 

on both formal and non-formal education?
In the MEd Educational Support programme educators and 
facilitators from the formal and non-formal sectors do modules 
relevant to an ever-changing South African context.
Three Focus Areas: Inclusive Education • Support in Community & 
School Contexts • Research Methodology.
Admission Requirements: An HonsBEd degree or another 
academic-professional study combination that has been approved 
by Senate.
Duration and Nature of Programme: Part-time over a period 
of two years, with contact sessions on Friday afternoons and on 
Saturdays. Coursework organised into three compulsory modules, 
as well as a research project and a thesis. An alternative is the 100% 
research MEd.
Selection: Admission depending on a selection process.
Closing Date: 30 September 2007
Enquiries: Ms Corlia Richardson on 021 808 3502 or at 
corliar@sun.ac.za or on our website at www.sun.ac.za

UNIVERS ITE IT STELL ENBOSCH UNIVERS ITY
j o u k enn i s vennoo t you r know l edge pa r t n e r

challenging, yet most exciting part 
of the whole project.” 

Once the games have been created 
they are printed in colour and lami-
nated. Coetzee’s classes started the 
project two years ago by visiting just 
one pre-school. Building on the suc-
cess of that pilot project they identi-
fied further schools in the following 
year and are now identifying furher 
schools in the community to reach 
out to with their educational games. 

Coetzee provided good learner 
support by supplying templates and 
guidelines to the learners. The learn-
ers must research and develop the 
games within certain parameters. 
“It is important that my learners 
realise the convenience of ICT as an 
educational and learning aid,” says 
Coetzee. “It can be used in everyday 
life situations and it provides excit-
ing challenges and opportunities.”  

First published by SchoolNet SA

“The actual visit is 
the most challenging, 
yet most exciting 
part of the project”

• The winners of the 
Innovative Teacher 
Awards 2007 will be 
announced at the end of 
September. To finalists 
will be selected to 
attend the worldwide 
awrds function in 
Helsinki, Finland in 
October 2007
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C
reative Beginnings is 
aptly titled as it allows 
us to explore our crea-
tivity and our hidden 
talents. It is beautifully 

illustrated with artworks by chil-
dren and adults alike. 

It provides a practical approach to 
help educators, caregivers and par-
ents nurture and develop the imagi-
nation and creativity of young chil-
dren. An important point to note is 
that you don’t have to be a teacher 
or an artist to use this book. 

The book is divided into three 
parts. In “Part One” there are seven 
projects are designed to inspire art-
marking for adults. In these projects 

you are taught how to make man-
dalas (circular designs that radi-
ate from the centre toward), create 
a mixed-media collage (a picture 
or design made by gluing different 
kinds of paper on to a flat surface), 
explore colours, textures and moods, 
draw and paint self-portraits, use 
natural materials (soil, clay, saw-
dust, flowers, leaves and grass), cre-
ate a puppet from waste materials 
and make imaginary creature masks.

“Part Two” offers practical advice 
and guidelines for setting up a child-
centred open art area. Here the 
reader is given a host of activities 
that will assist him or her to make 
art come alive for young children. 

Some of the activities explored 
include finger painting, clay and 
playdough modelling and making 
art boxes. Educators are encouraged 
to plan their classroom activities 
or projects by basing them on their 
learners’ interests and experiences. 

In this section educators, care-
givers and parents can also reflect on 
their roles as facilitators of children’s 
artmaking in the open art area. 

“Part Three” offers background 
and insights into the artmaking 

processes by looking 
at the natural devel-
opment of children in 
drawing. The reader 
is allowed to view the 
artwork made by one 
child, Talia, in the first 
seven years of her life. 

The author gives 
detailed interpreta-
tion of each of Talia’s 
artworks under head-
ings such as free scrib-
bling, controlled scrib-
bling, naming scribbles, exploring 
radials, discovering a body image, 
exploring basic shapes and symbols, 
imaginative doodling and telling 
stories through art. 

The important point made by the 
author is that we must remember 
that children under the age of seven 
draw things as they know and feel 
them to be. They don’t copy or draw 
the world around them. The reader 
is given a chance to participate in 
some practical activities to get a 
better and deeper understanding of 
children’s artmaking. 

This section also contains valu-
able suggestions for responding 

a p p r o p r i a t e l y  t o 
children’s art so that 
they  fee l  encour-
aged ,  understood 
and appreciated. This 
book goes a long way 
to help adults under-
stand that we owe 
it to our children to 
nurture their talents 
and creativity. 

One of the most 
important aspects of 
this book is that we 

can use art as a powerful tool for 
healing. Artmaking provides a natu-
ral therapy for dealing with 
emotional pain and suffering, 
such as the death of a parent 
or sibling, domestic violence, 
racism and illness. 

If you are an educator, this 
book will help you develop les-
sons that stimulate learners’ 
imaginations and help them to 
explore their own creativity. 

Venay Ramsurwaj is a head of 
department and grade seven 
teacher at Newholme Primary 
School in Pietermaritzburg

What do they have in common?*

*Albert Einstein and Steve Biko. Renowned educators. Shaping the minds of thousands.

If you too have a genuine interest in teaching and an affinity for shaping minds, teacher education offers an exciting profession
that requires creativity and resourcefulness. The University of KwaZulu-Natal’s Faculty of Education is one of the country’s largest,
housed in two dedicated campuses at Edgewood and Pietermaritzburg that offer excellent teaching, library and research facilities.
Whether you are a matriculant, a graduate or a practicing teacher, you too can shape the thinking of the country’s future
leaders by chosing from one of our programmes: Bachelor of Education (BEd), Postgraduate Certificate in Education (PGCE),
Certificate in Education (CE), National Professional Diploma in Education (NPDE), Advanced Certificate in Education (ACE),
Bachelor of Education Honours (BEd Honours), Postgraduate Diploma in Higher Education (PGDHE), Masters of Education (MEd)
or Doctor of Philosophy (Phd).

Of course, at UKZN you also get the benefit of a vibrant student culture, well established sporting facilities and an unbeatable
combination of “beach, berg and books”. Change your view on teaching. Develop the leaders of tomorrow.

Faculty of Education (Edgewood) (Admissions) Tel: (031) 260 3663Email: buthelezig@ukzn.ac.za
Faculty of Education (Pietermaritzburg) (Admissions)Tel: (033) 260 5368Email: letsetlav@ukzn.ac.za
education@ukzn.ac.za
www.ukzn.ac.za

BOOKS

Venay Ramsurwaj reviews 
CREATIVE BEGINNINGS: A 
HANDS-ON INNOVATIVE APPROACH 
FOR ADULTS WORKING WITH 
CHILDREN by Lindy Solomon (STE 
Publishers) R187 to R220

It’s been said before but I’ll say 
it again: given the abundance 
of superbly written children’s 

fiction, it’s an unfathomable mys-
tery why mediocre books turn into 
world-beating intergalactic fran-
chises, while excellent ones go almost 
unheralded. Whitbread prize win-
ner Jeanette Winterson’s debut chil-
dren’s novel is vastly entertaining 
and almost terrifyingly imagined 

in its scope, 
its casual sat-
i r e  a n d  i t s 
Roald Dahl-
esque insights 
i n t o  a d u l t 
b e h a  v i o u r . 
Its range is 
b r e a t h t a k -
ing, veering 
from quan-
tum physics 
(yes, really!) 
to Egyptian 
m y t h o l -
o g y  v i a 

alchemy, Victorian lunatic 
asylums and the Inquisition. This 
may all sound a little daunting for 
young readers, but, amazingly, it 
isn’t — thanks to Winterson’s action-
packed narrative and its courageous 
orphaned heroine, Silver.

The world is beset by Time Tor-
nadoes, into which busloads of 
schoolchildren regularly disap-
pear. A multinational called Quanta 
appears, headed by brilliant sci-
entist Regalia Mason, offering the 
world’s bewildered leaders a solu-
tion: Quanta will stabilise time in 
return for sole future rights to trade 
in time. The politicians fail to see 
the trap being sprung and — with 
the benefit of a bit of time travel to 
the future — we see how Quanta 
becomes the The Quantum, which 
has replaced governments, parlia-
ments, banks, laws, the military 
and even God. Time is taken from 
the poor and vulnerable and sold to 
the rich: Time Transfusions literally 
suck the life out of children blown 
into the future by the Time Torna-
does and pump it into pampered 
and powerful people, who watch the 
years melt away before their eyes. 

Silver holds the final key to the 
ancient Timekeeper, which has been 
lost in the Sands of Time, and Mason 
is determined to have it. But she is 
not alone in her pursuit. Abel Dark-
water, the head of a sinister Victo-
rian outfit called Tempus Fugit, is 
also after Silver. 

Silver joins forces with Gabriel, 
a member of the subterranean-
dwelling Throwbacks (he has a 
woolly mammoth as a pet), and 
they travel through Space-Time, 
to the end of the Einstein Line, a 
space colony where time refugees 
are quarantined and processed. 
They uncover a horrifying truth and 
band together with a gang of “blow-
in” kids in a race against time to 
save the world.  

Characters such as John Dee, 
Pope Gregory XIII, Stephen Hawk-
ing and even Schrödinger’s cat 
make an appearance in this incred-
ible book, which is accessible yet 
powerful enough to spark the 
imagination of even the most Play 
Station-addled child.  

Nicole Johnston reviews 
TANGLEWRECK by Jeanette 
Winterson (Bloomsbury) 

imaginations and help them to 

its casual sat-
i r e  a n d  i t s 
Roald Dahl-
esque insights 
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T
hursday  a f ternoons 
are Kelly Silberman’s 
favourite time in her 
Cape Town bookshop A 
is for Apple. 

This is when 25 children crowd in 
for a weekly session of story-telling 
and singing. Even from her office 
below the store, she can hear the 
children singing, “Row, row, row 
your boat gently down the stream, 
merrily, merrily, merrily, merrily 
life is but a dream.” 

She says it brings a tear to her eye 
as she realises the children are in 
a dreamlike world of her making, 
while she is living her own dream. 

At only 25 years old, the bookshop 
is a great achievement for Silber-
man, who says she had this in her 
mind since the age of 15. Now, on 
the brink of the shop’s first anniver-
sary, she sees a bright future ahead. 
Already two new venues are being 
opened in Cape Town; one in Canal 
Walk’s Place of Play (Pop), which is 
a new venture by the Simon broth-
ers of Young Designers Emporium 
fame, and another in a prime cor-
ner of the up-and-coming retail and 
organic market venue at the Old Bis-
cuit Factory in Salt River.

Silberman’s aim is to bring the 
joy of reading back to children and 
it is evident that she has succeeded 
in doing that in her shop. But what 
about those who can’t afford books? 
Silberman’s vision is to make books 
available to all children through 
revitalisation of school libraries that 
have closed through a lack of funds. 
She may not have had time to for-
mulate her ideas yet, but it is obvi-
ous that seeds sown in her imagina-
tion are likely to bear fruit in time.

Silberman realises that awareness 
and trust in her brand are essential 
for further growth and the first step 
in this process was the A is for 
Apple Childrens’ Zone at the 2007 
Cape Town Book Fair. Its enchant-
ing old meets new theme in a world 
of gnomes, animals and glittering 
red apples, was such a success that 
it has been asked to return next 
year (to the disgruntlement of the 
chain bookstore that used to have 
this honour). 

It is not just the clean, fresh look 
that makes the A is for Apple shop 

so appealing, it is the choice of books 
and the way they are displayed. It 
has deliberately avoided adorning 
walls with clichéd characters and 
instead allow the books to speak 
for themselves. Silberman says you 
can’t just plonk books into a shop 
and expect kids to want to read, you 
must nurture their imagination. 

Adults often become enchanted 
when their own inner child is trig-

gered by a book from their past, 
which they can take into the in-
house coffee shop to relive their 
youth. Children’s classics are well 
represented here, but the book most 
adults walk away with is a contem-
porary title; The Red Tree by Shaun 
Tan. It seems to be gaining cult-like 
status for its eternal sense of wis-
dom. Exposing titles that are poorly 
known in South Africa is something 

A is for Apple does best. Oliver Jef-
fers’ books Lost & Found and How 
to Catch a Star, are flying off the 
shelves faster than the store can 
stock them. 

This is a bookstore that gives per-
sonal attention and advice, which 
makes reading the pure joy it is sup-
posed to be. The impression that life 
is but a dream, seems to be getting 
louder and louder for Silberman 

and her A is for Apple children’s 
bookshop at 16b Kloofnek Road, 
Cape Town. 

Join the A is for Apple Bookworm 
Club for a monthly newsletter, 
author readings, blogging and space 
for your kids to review books on the 
website. To join call: 021 424 5409. 
Email: Kelly@aisforapple.co.za. 
Website: www.aisforapple.co.za 

Making dreams come true
Carrie Hampton discovers a magical space for little people

The A is for Apple bookshop is fast becoming a favourite place for children in Cape Town. Photographs: David Harrison
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‘Talk to us, not about us’

T
he world’s largest gath-
ering on Aids was con-
vened in Sydney, Aus-
tralia, in July this year. 
Much progress  was 

reported on the treatment front, but 
a disturbing statement that rings a 
warning bell for all of us was made 
after the conference. 

“We have been reminded at this 
conference that for every person 
who is put on treatment, there 
are six people who have become 
infected and the fear is growing that 
we cannot treat our way out of the 
epidemic.”

The Voice of America’s top adviser 
on the virus sounds even more 
alarming. He says: “The world is los-
ing the battle against HIV/Aids.”

In South Africa it is clear that 
we cannot treat our way out of the 
 epidemic. About 5,5-million people, 
or one in five South Africans, is HIV-
positive, with up to 600 people dying 
each day from HIV/Aids-related 
 illnesses. But only about one in 25 is 
accessing free antiretroviral (ARV) 
treatment.

Rumours abound about the falling 
HIV rates in countries such as South 
Africa, Uganda and even Zimbabwe. 
But experts warn that we need to take 
any news of apparent declines in HIV 
prevalence with a large pinch of salt.

Professor Alan Whiteside points 
out that success stories are not 
backed by reliable data and the best 
way to interpret figures is to under-
stand what is going on in our socie-
ties. Indicators — such as the rates 
of rape and teenage pregnancies, or 
the numbers of children completing 
school — can provide indirect evi-
dence of behaviour change. 

But, the question all of us should 
be asking is: “Are we losing the bat-
tle against HIV/Aids in South Africa 
in our schools?” I think we are. 

Experts at the conference say the 
way ahead is to focus on prevention. 
They admit they have neglected the 
“prevention research track” that 
involves developing, implementing, 
monitoring and evaluating preven-
tion research within communities. 

And prevention research is what we 
need to do in the school community.

Let’s start with the questions: what 
accounts for the high-risk behaviour 
of young people in the face of HIV and 
Aids? And what measures can we, as 
school communities, introduce that 
will result in real behaviour change?  

Dr Velile Mqota, from the United 
States, but formerly a township child 
from Port Elizabeth, blames parents 
for the “sexualised youth culture”. 
She says adults measure success in 
terms of possessions and money and 
teens start believing that material 
things, looking good and the brand 
names they wear are all-important. 
They have lost faith in adults and 
turn to their peers for identity and 
codes of behaviour. But in the pro-
cess they lose their individuality and 
become overly conformist. Being 
“cool” in the eyes of their friends is 
all-important. 

But what also is lost is the power to 
reason, to make sense of, and to with-

stand, negative external influences.
Findings based on a number of sur-

veys corroborate the ideas put for-
ward by Mqota. They show that the 
South African teenager is a brand-
conscious consumerist, who needs to 
be “noticed and cool”. Teenagers are 
big spenders — they spend R7-billion 
a year on themselves. They also have 
a huge influence on their parents and 
90% of product requests by children 
to a parent are brand-specific.

What Mqota says does not seem 
to apply to the single mother of two 
teenagers living in an inadequate 
home and struggling to put food on 
the table. Are her children also con-
sumerists unable to deal with nega-
tive external influences? 

Very likely they are, if we look at 
the phenomenon of sugar daddies. 
Young girls are willing to trade sex, 
more often than not unprotected sex, 
for the latest clothes, tuition fees, 
driving about in a smart car, parties, 
and so on that a sugar daddy pro-
vides. These girls also buy into the 
“sexualised youth culture”.

In the August edition of loveLife’s 
magazine, Uncut, a 33-year-old sugar 
daddy says these young girls are not 
blameless. 

He says: “I felt bad because I real-
ised that we [older men] destroy 
these young girls’ future because in 
the long run they get used to dating 
older guys who can take care of them 
financially. The whole thing made 
me realise that older guys like to prey 
on these young girls because they are 
vulnerable and want to explore, but 
that’s not the only reason. 

“It’s mostly peer pressure because 
you find that in their little conversa-
tions all they talk about is how these 
older guys can take care of them, 
what cars they drive and how much 
money they have. They obviously 
expect the sugar daddy to meet their 
needs. It’s all about materialism 
and security because most of them 
come from poor families and in their 
minds going the sugar daddy route is 
the perfect solution.” 

In South Africa 25% of women con-
tract HIV before the age of 21. Most 

girls get it from older men. Other 
high-risk activities common among 
young people are smoking, and drug 
and alcohol abuse. Many young peo-
ple have casual sex without any emo-
tional attachments and many engage 
in unsafe sex. All these behaviours 
drive the epidemic. 

We’ve pinpointed a weakness 
— consumerism — in the South Afri-
can teenager of 2007, one that leads 
to high-risk behaviour and clouds 
 judgement.

Mqota says consumerism can turn 
teens into clones, rather than indi-
viduals with the capacity to think for 

themselves and to solve problems.
What prevention strategy can 

be used in schools to bring about 
change? Educators need to stimu-
late learners to deal with simulated 
or real situations that will challenge 
their thinking powers. 

One thing I have instituted in 
schools is making one senior boy 
responsible for a group of no more 
than three to five junior boys for 
a year. The older boy acts as a role 
model and “big brother”. 

I have not been able to monitor 
progress, but it might be worth try-
ing because boys particularly tend to 

We need to introduce measures that will result in real sexual behaviour change for children

POSITIVE  
PERSPECTIVE 

JOAN DOMMISSE

put juniors in their place, stripping 
them of their dignity rather than 
trying to cultivate a supportive rela-
tionship with them. Boys need to be 
seen not as outsiders, but as future 
members of society who have a role 
to play in the fight against the HIV 
epidemic and as future fathers and 
role models. 

Another factor we cannot ignore is 
what has been termed “gender apart-
heid”. Traditionally women are seen 
as temptresses — women are prosti-
tutes and men are clients who have 
needs. Many women cannot negoti-
ate safe sex with their partners or hus-
bands. In fact, marriage has become a 
death trap for countless women.  

Bogaletch Gebre of Ethiopia’s Wom-
en’s Self-Help Centre has many stories 
about gender apartheid. One is how a 
courageous woman at her centre had 
demanded an HIV test before sleep-
ing with her husband, who had been 
working away from home for several 
months. “Your big stick might hit me, 
but I will heal,” the woman declared, 
“but HIV will kill me.” 

This is the kind of spirit we want 
our girls to adopt. We want them to 
identify with the slogans on the new 
Levi’s T-shirts: “I can buy my own 
damn Levi’s Mr Sugar Daddy!” and “If 
you’re too scared to test then you’re 
too scary for me!”

We want our young men and 
women to think for themselves, to pro-
tect themselves and to shape a future 
for themselves. But, we must keep 
reminding ourselves that, unless we 
are prepared to intervene with appro-
priate preventative measures, young 
men and women might not be part of 
the future at all. 

Joan Dommisse is an educator and 
can be contacted on j.dommisse@
telkomsa.net or 011 616 8404

When it comes to Aids awareness, educators need to stimulate learners to deal with simulated or real 
situations that will challenge their thinking powers

Consumerism 
can turn teens 
into clones, 
rather than 
individuals with 
the capacity 
to think for 
themselves 
and to solve 
problems
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South African Council of Educators - 
Professional Development Portfolios

Since 2003 the South African Council for Educators (SACE) has been implementing a Professional Development project for all levels of educators 
in South Africa. The Professional Development Division is now proud to introduce the Professional Development Portfolio (PDP) Guidelines 
in a file format for Post Level 1 and Post Level 2 Educators in a new, colour coded, easy to use A4 layout. 

The guidelines are a product of recommendations that came from educators from all the provinces identifying the need to align the PDP to other national 
policy initiatives such as the Norms and Standards for Educators (NSE), Integrated Quality Management System (IQMS), Educators’ Duties and 
Responsibility and possibly the proposed Continuing Professional Teacher Development (CPTD) System and others. In addition, there was a need to 
come up with the material that would be used by educators independently to compile their portfolios and reduce unnecessary workload for educators. 

From the recommendations, three sets of guidelines were produced - Post Level 1 Educators, Post Level 2 Educators (HODs) and Post Level 3/4 
Educators (deputy principals / principals) in order to cover educators’ different areas of performance and their duties and responsibilities. 

The three sets of guidelines are closely linked to the various IQMS Performance Standards, Norms and Standards for Educators and Duties and 
Responsibilities for Educators. They have already been used by number of schools for trial purposes. All the three sets of guidelines have been reviewed 
since January/February 2006. 

The Portfolio Guidelines in the file format contain four key sections:
Section one     –    A personal introduction and my teaching and learning context
Section two     –   My professional practice
Section three  –   My professional growth and development

Section four – A review of my professional development portfolio

Each section has user-friendly forms to assist, encourage and motivate educators in compiling their PDPs, implementing IQMS process throughout the 
year and embarking on ongoing professional development. 

For queries to buy a copy of the respective files at a reduced cost of R60 (inclusive of postage and packaging) through our partners MacMillan South 
Africa please contact the Professional Development Division of the SACE as follows:

Contact person:  Professional Development Manager –Ms Ella Mokgalane
Telephone:  012 663 0424/9
Facsimile:  012 663 4944
E-mail:  ella.mokgalane@sace.org.za 

Free copies of the guidelines are also available in the following methods:
1. Downloadable from the SACE website at www.sace.org.za  
2. Black and White photocopied versions. 
3. CD format available through the SACE offices

The files are also available for purchase at the SACE offices at 261 West Street, Centurion 0046. 

Similar colour-coded Professional Development Portfolio files combined for Post Level 3 and 4 Educators will be available in three months!!

M
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Professional Development Portfolios

Available in January 2008
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I
n an ongoing commitment 
to uplift the lives of South 
Africans through skills devel-
opment and education, San-
tam launched a handbook 

to assist in the teaching of entrepre-
neurship in the classroom. 

 Vera Lawrence-Petersen, San-
tam’s corporate social investment 
manager says: “The book, entitled 
Entrepreneurship in the Classroom 
and Beyond, follows on from the 
Santam Entrepreneurship Educa-
tion Programme [Seep]. This pro-
gramme was rolled out through 
all nine provinces across 1 000 
schools to more than 120 000 learn-
ers during the past seven years. It 
has helped to create environments 
through which jobs can be created 
and poverty eradicated. 

 “This new resource provides 
an overview of Seep and how the 
programme attempts to support 
and empower the poorest schools 
in the country. It offers teachers 
another view on entrepreneur-
ship education and how it can be 
taught in the classroom, as well as 
provides examples of work done 
by learners participating in the 
Young Entrepreneurs Performing  
(YEP) programme.” 

Lawrence-Petersen says the 

book focuses on grade 10 learn-
ers,  with special reference to  
business ventures. 

“Teachers are advised to select 
relevant examples and activities  
in this book to be part of their 
teaching kit during lessons and can 
use it as a guide to start YEP clubs 
at their schools or as a resource 
to construct tasks and to develop 
questions for tests. 

 “Our partnership with the depart-
ment of education has made it pos-
sible to provide quality support 
programmes for schools, ensuring 
access, redress and equity.”

 Congratulating Santam, Minister 
of Education Naledi Pandor says 
the workbook continues the fine 
work that has been done by South 
 Africa’s largest short-term insurer 
over the past seven years in sup-
porting an entrepreneurial spirit in 
young people. 

“We want our learners to be think-
ers who will take the steps that are 
needed to become leaders. This may 
be in business, in politics, in science, 
in many realms of life. The common 
factor is the ability to think in a dif-
ferent way, to identify what it is that 
you want to accomplish, and then to 
set about researching and planning 
to ensure your idea can be realised.” 

       

Tools for 
teachers

Mokaba Mokjatle, director for further education and training in the Gauteng department of education, 
Rector Manganye, principal of Lehlabile High School, Cynthia Mgijima, chief director or health and 
education in the national department of education and and Mpumi Tyikwe, Santam’s executive head  of 
new and external markets at the launch of the handbook

Celebrate Grandparents’ Day
Grandparent’s Day has been 
celebrated globally on October 7 
for many years after it was initiated 
by Age-in-Action in 1996. 

In South Africa, the day is 
relatively unknown, but this 
is set to change as schools get 
more involved to celebrate 
grandmothers and grandfathers.

Here are some of the things 
your school can do to celebrate 
grandparents:
l Invite grandparents in your 

area to your school and treat  
them to some entertainment  
and eats;
l Invite community leaders 

to address the learners on the 

importance of showing more 
respect to grandparents; 
l Organise a fundraiser  

to raise funds for a seniors 
 club or organisation in your  
area;
l Volunteer your services to  

do maintenance work at a seniors 
club or at a residence of a senior 
citizen; or
l Organise visits to home-bound 

seniors to cheer them up by singing 
or reading to them or even just 
listening to them.

For more information on 
Grandparents Day, please call Age-
in-Action on 021 426 4249 or visit 
www.age-in-action.co.za

There are many things schools can do to ease the plight of the 
elderly. Photograph: David Harrison
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The Free State University has 
witnessed an increase in 
teaching students since the 

implementation of the department 
of education’s Fundza Lushaka bur-
sary scheme, which was launched 
earlier this year.

Vice-chancellor Professor Freder-
ick Fourie said the institution was 
worried about the small number of 
students who showed interest in the 
field of education a while ago.  

“Since the implementation of the 
bursary programme we have seen 

a turnaround in the registration of 
students in education, which is an 
extremely positive sign,” he said.

He spoke at a recent ceremony 
where the department of education 
awarded 180 Fundza Lushaka bur-
saries to students in education at 
the university. The bursaries were 
handed over by Deputy Minister of 
Education Enver Surty.

The Fundza Lushaka Bursary 
Programme is a multi-year pro-
gramme that promotes teaching 
in public schools. The bursaries, 

valued at R40 000 each, enable 
students to complete a full teach-
ing qualification in an area of 
national priority.  The recipients 
are required to teach at a school or 
provincial education department 
for the same number of years that 
they receive the bursary.  

“The programme was imple-
m e n t e d  i n  r e c o g n i t i o n  a n d 
acknow ledgement of the educa-
tors in South Africa. All of you 
sitting here today should regard 
yourselves as nation builders as 

you will be helping to build com-
munities and a caring society. 
Therefore it is imperative that you 
must be committed to teaching 
and have an interest in working 
with young people when taking up 
this bursary,” said Surty.

He said the skills required for 
teachers of today are different from 
in the past. “You would be teach-
ing in an environment with mixed 
cultures and language and must 
be able to adapt and be willing to 
contribute to a multicultural, mul-

tilingual and diverse South African 
society,” Surty said.

According to him the national pri-
ority areas include, among others, 
African languages, English, mathe-
matics, natural sciences and infor-
mation and computer application 
technology. The bursary programme 
is non-racial, but special attention 
was given to awarding bursaries to 
women. At the university, 58% of the 
bursars are female students, 58% are 
black and 42% are white students. 
— the Teacher reporter

an’s doesn’t come 
cheap. A bursary for 
one child for five years 
costs about R500 000. 
It ’s an amount to 
make most parents’ 
eyes water and a 
figure that would be 
utterly inconceiv-
able to somebody 
eking out a living in 
Maphotla village. 

“The girl-child 
in Afrika project was 
launched in 2002,” 
Samassa says. “Since 
then, thousands have 
been sold around the world, 
mostly by school children, and 
Nomvula has been able to offer 
employment to many other women 
in the village. Although she no 
longer works for the project, she has 
trained others to continue making 
the dolls. 

“The project is now coordinated 
by Donald Ramatsetse, a commit-

ted community worker, who 
is responsible for building and 

running the Maphotla library, 
another remarkable success story. 

“In 2005 the doll project raised 
more than R70 000. Given the cost 
of education, this isn’t an enormous 
amount, but it is consistent and 
raises awareness of the importance 
of educating girls. The balance we 

get through fund-raising, donations 
and big business.”

The challenges are both obvious 
and not. Taking children out of an 
impoverished township and placing 
them in an environment of enor-
mous advantage can be as disorient-
ing as it is exciting. While some girls 
fly, others take time to adjust and 

need to be nurtured in 
many different ways.

Professor Robert Mor-
rell from the faculty of 
education at the Univer-
sity of KwaZulu-Natal is 
a specialist in the area 
of gender and education. 
“While there’s little doubt 
that in poorly resourced 
communities girls’ edu-
cation is compromised, 
recent research suggests 
some interesting anoma-
lies,” says Morrell. 

“In upper- and middle-
income schools girls are 
beginning to match boys 
in subjects such as maths 
and science in which, 
until recently, they were 
lagging behind. And now 
research shows that boys 
are dropping out of school 
sooner than girls and are 
not performing as well aca-

demically. The reasons are multi-
factoral. The high rate of unem-
ployment leaves boys with a sense 
of hopelessness. Getting a matric 
becomes meaningless if you have 
no prospect of a job and there’s an 
impression that the labour market 
now favours women.”

The ‘girl-child in 
Afrika’ campaign 
provides bursaries 
to girls to attend St 
Cyprian’s, one of the 
Cape’s top schools. 
It’s a life-changing 
opportunity, writes 
Karena du Plessis

L
ife is made up of strange 
connections. 

Nestled at the foot of 
Table Mountain is St 
Cyprian’s School, which 

dates back to 1871 when Bishop 
Gray, the first Anglican Bishop of 
Cape Town, established the school. 

It is home to about 750 learners 
between the ages of three and 18 
and has the burnished patina of age 
and privilege stamped all over it. 
The gardens are well-tended and the 
wide flagstone corridors, polished 
red, are full of the ebb and flow of 
confident girls on their way to les-
sons, arms linked and laughing. 

Thousands of miles away is the 
dusty village of Maphotla. Noth-
ing much happens here, but the 
town is beset with the usual social 
ills: unemployment, HIV/Aids and 
a grinding rural poverty that is 
relentless and soul destroying. It is 
here that the “girl-child in Afrika” 
campaign has its roots — and here 
that the unlikely link between two 
worlds was forged.

Di Samassa, coordinator of The 
St Cyprian’s School Foundation, 
explains that “one of our old girls 
was passing through Maphotla 
when she came across Nomvula 
Kabini  sel l ing her miniature 
beaded dolls on the side of the road 
to raise money to support her chil-
dren. She brought some of the dolls 
back to the school and everybody 
fell in love with them. Each doll is 
unique and has its own personal-
ity. It seemed fitting that the dolls 
should come to symbolise the girl-
child in Afrika project.

“Each year the school aims to 
raise money for bursaries for girls 
who otherwise wouldn’t be able to 
study here and this is what the girl-
child in Afrika project is all about,” 
Samassa elaborates. 

“We have 27 girls on financial 
aid. Some of this is partial — books, 
school uniforms or help with board-
ing fees. Three girls are on full 
scholarship, which means we cover 
all costs.”

Tuition at schools such as St Cypri-

Bursaries draw education students to the profession

Miniature dolls made by 
women living in Maphotla 
are sold to raise funds to 
educate young girls. 
Photographs: 
Oupa Nkosi
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+  ASSESSOR TRAINING (Customised for Educators) NQF 5 (15 credits)
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Charlotte Higgins

R
yan (5), is bashing a 
metal bar against a road 
sign as he plays in the 
street with his brother 
Regan (9) and sister 

Abby (2) under the watchful eye of 
his mother, Lea Wilson. These are 
the children of Raploch, Stirling, in 
Scotland — one of the most deprived 
communities in Britain, an estate of 
dilapidated 1930s terraces between 
Stirling castle and the Forth.

Raploch is famous for the wrong 
reasons. It was here that Mags 
Haney, matriarch of a criminal fam-
ily, notoriously organised a mob to 
hound out a sex offender who had 
been housed in the area. She and 
her family were in turn driven away 
by fellow residents a decade ago.

But now the organisers of a radi-
cal new project hope that Raploch 
will become known for something 
quite different. It is to become the 
focus of a bold new scheme, based 
on a Venezuelan model, which uses 
intensive classical music training 
to get children off the streets — and 
change their lives. 

“We believe that you should be 
able to do whatever you want to do, 
wherever you come from — and we 
are going to provide the tools to help 

that happen,” said Nicola Killean, 
director of the project.

Wilson is positive about it. “It’s 
something for them to do. They can 
learn a talent. I’d certainly take my 
kids. There is nothing for them to do 
round here.” 

An educational scheme that began 
30 years ago in the barrios of Cara-
cas is hardly an obvious model for a 
social regeneration project in Scot-
land. But after flying to Venezuela 
to see El Sistema in action, Richard 
Holloway, former bishop of Edin-
burgh and now chair of the Scottish 
Arts Council, felt sure it could work. 

El Sistema was founded by Maes-
tro Jose Antonio Abreu in the 1970s, 
at a time when there was barely 
a handful of homegrown classi-
cal musicians in Venezuela. These 
days, 250 000 children are part of 
the scheme in which children from 
as young as two learn instruments, 
six days a week, within local “nuclei” 
often attached to schools.

All teaching is done in groups and 
the children play in orchestras as 
soon as they are able, the orchestra 
acting as a metaphor for teamwork, 
community, ambition and effort.

The scheme’s stated aim is to pro-
vide children with a sense of pur-
pose and aspiration and to keep 
them off the streets. But it has also 

produced world-renowned musi-
cians, including Gustavo Dudamel 
(26) the recently appointed chief 
conductor of the Los Angeles Phil-
harmonic Orchestra.

Dudamel recently brought the 
flagship orchestra of El Sistema 
— the Simon Bolivar National Youth 
Orchestra — to Britain for the first 
time since the 1970s for a perform-
ance at the Edinburgh international 
festival before the Proms.

According to Holloway, “govern-
ments have wanted to do something 
about [Scotland’s social] problems 
for years; it is not indifference or 
cynicism that is the problem, but 
lack of imagination. Money has been 
pumped into the infrastructure but 
it hasn’t changed the lives and souls 
of people trapped in dead ends. 

“When I saw the project in Vene-
zuela I felt it had the right combina-
tion of elements to work in Scotland. 
It’s not about quick fixes. It has to be 
a slow transformation, a total holis-
tic transformation through art. It is 
not a coincidence that the art is clas-
sical music, which inspires collegial-
ity and passion — things that these 
communities lack.” 

Holloway set up the charitable 
trust that will run the first Scot-
tish “nucleus” in Raploch and has 
some funding from the Scottish Arts 

Council, though he is seeking to 
raise funds from private sources.

“We are building a cathedral here, 
not a Nissen hut,” he said. “We want 
to sow this scheme throughout Scot-
land. We have a 10-year plan here to 
build an orchestra. Soon we hope to 
start other nuclei in Glasgow, Aber-
deen and North Lanarkshire.” 

Killean said that from early 
next  year  she intends to 
“immerse Raploch in classical 
music”, bringing musicians 
to perform there. Later in the 
year the project will start up 
in earnest, perhaps in the new 
Community Campus in Raploch, 
part of a multimillion-pound 
regeneration scheme.

The principle in Raploch will 
be the same as in Caracas: no 
child will be turned away. 
— © Guardian News & 
Media Ltd 2007
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Y
ears ago I remember 
sticking Nusas (National 
Union of South African 
Students) stickers on 
ATMs that read “Repub-

lic Day — no cause to celebrate”. We 
just celebrated Adult Learners Week 
and September 8 was International 
Literacy Day. The question that 
springs to mind is: is there cause to 
celebrate?   

Officially, 781-million adults are 
illiterate in the world, most of them 
women. In reality this figure is much 
higher as even more adults are una-
ble to read or write well enough to 
function effectively in society. Yet lit-
eracy is a fundamental human right 
that enables people to access and 
secure many other rights.

As with so many issues in modern 
South Africa, the glass can be either 
half full or half empty, depending 
on your vantage point. Certainly the 
democratic South Africa has made 
great strides in formalising an adult 
curriculum, the national department 
of education and the Independent 
Examinations Board set relevant 
adult exams, and many of the Setas 
fund adult basic education and train-
ing (Abet) programmes generously. 
On the down side, one has also seen a 
virtual decimation of the non-profit 
sector work in this field. 

Early childhood development 
(ECD) and Abet were darlings of 
the international donor community 
during the apartheid era. Millions 
of donor rands saw a flourishing of 
strong and mostly effective civil soci-
ety interventions in these two impor-
tant areas. This generous funding 
came to an end dramatically. Most 
NGOs closed. Community based 
organisations (CBOs) that depended 
on these NGOs for funding and for 
training were badly affected too. 
What was left as a legacy was a col-
lection of world-class materials.

This left the state as by far the 
largest provider of Abet in the 
country. The provincial education 
departments run public adult learn-
ing centres (the old night schools) 
with varying degrees of success. 
Challenges include the fact that 
educators at these centres are not 
full-time employees, but are hourly 
paid. Levels of commitment of edu-
cators vary widely. Classes generally 
happen at night, which often makes 
it difficult for female learners to 
attend. Most learners are “second-
chance matriculants” doing formal 
school subjects. The one province 
where this is noticeably different is 
the Western Cape, as this province 
funds CBOs and church initiatives.  

More classic Abet is probably bet-
ter undertaken by the department 
of correctional services, which runs 
a massive programme in most pris-
ons. The department of labour has 
also been a major sponsor of large 
programmes though the National 
Skills Fund and through the set-
ting of targets for each Seta. What 
the past few years have shown quite 
clearly is that the new curriculum is 
too much like school. Adult learn-
ers who study part-time will take far 

too long to achieve a general educa-
tion and training certificate (that is 
the level of education at the end of 
grade nine). 

In most cases the curriculum has 
failed those who see Abet as a step-
ping stone into learnerships and 
ultimately the world of work. Vari-
ous initiatives driven by the South 
African Qualifications Authority, 
the department of education, the 
quality assurance body Umalusi 
and the department of labour are 
looking at how we can make the cur-
riculum neater, tighter and more fit 
for purpose. A lasting challenge is 
the meagre budget allocated to Abet 
nationally and in each province.   

The major cause to celebrate is 
the manner in which the Minister 
of Education, Naledi Pandor, has 
slowly but surely pushed on with 
a national literacy campaign. She 
appointed a ministerial task team 
that included civil servants, aca-
demics and civil society. This team 
visited Cuba, Venezuela and New 
Zealand to look at various adapta-
tions of the famous Cuban model.  

Recommendations were made to 
Cabinet and from the next finan-
cial year billions of rands have been 
approved over a five-year period to 
“eradicate” illiteracy. 

Using volunteer educators who 
are paid a stipend, learning groups 
will be formed in every village in 
the country. This will be the first 
real injection of real money into a 
campaign with political backing. A 
worrying aspect of this initiative is 
whether it will make use of those 
skills that still exist in civil society 
organisations through teacher train-
ing and materials development. The 
position of CEO is yet to be adver-
tised and it is not clear whether 
the campaign will fall within a line 
function in the ministry or if it will 
be an autonomous entity outside of 
government. 

Literacy Day and Adult Learners’ 
Week made us focus on the impor-
tance of literacy and numeracy skills 
to further grow our economy, create 
employment and empower espe-
cially poor and vulnerable people 
to access rights. Former education 
minister Kader Asmal once said 
that the Bill of Rights is like a rope 
of sand to the illiterate. Hopefully 
the new campaign will change that 
bleak picture.   

To conclude; yes we did have cause 
to celebrate, but we have so much 
work to do. In my view the cruellest 
legacy of apartheid was the lack of 
education and the poor quality of edu-
cation offered to the black majority. 

Andrew Miller, 
CEO of Project 
Literacy, reflects 
on International 
Literacy Day

Adult basic education and training: why bother?
● Abet can facilitate involvement 
of the poor in their local primary 
school.  

● For some time it has been 
recognised that poverty 
encompasses not only low monetary 
income and low consumption; it also 
includes poor health, poor nutrition 
and a lack of basic education.

● Adult basic education increases 
participants’ efficacy for individual 
or collective action. This makes Abet 
an expedient means for attacking 
the social aspects of poverty. Since 
Abet in most countries is more 
successful in reaching women than 
men, it is also a means of redressing 
power imbalances between men 
and women. A number of studies 
show positive effects of Abet on the 
health of family members.

● Abet is a good investment in 
improved livelihoods. One finding 
is that ABE widens the range of 
confident behaviour in the market 
place — when you can read, write 
and calculate, you buy and sell with 
less fear of being cheated; you can 
better compete with others and 
deal in a wider market.  Illiteracy 
and lack of basic arithmetic skills 
hinder entrepreneurship.

● Another reason that Abet 
should be seen as an integral part 

of poverty reduction is that it is in 
practice self-targeted upon the 
poor. Those who have been missed 
by primary school, or who have left 
school before achieving literacy, will 
very disproportionately be those 
from the poorest groups in a society.

● Present studies document that 
Abet has consistently been shown to 
have a synergy effect on children’s 
primary schooling. Thus Abet 
contributes to basic education 
not only for the participants but 
also for their children. Research 
evidence highlights the fact that 
literate mothers support children’s 
education. Findings consistently 
support the conclusion that when 
mothers become literate, they will 
do more to back up their children’s 
schooling — and especially their 
daughters’ education.

● Confidence is essential for effective 
communication with others, and 
studies have revealed that adult 
literacy learners are more orally 
articulate than illiterate people who 
have not joined literacy classes.

● Literate adults are healthier and 
raise healthier children. The special 
importance of women’s literacy in 
this regard has been recognised for 
some time. More educated mothers 
use health and contraceptive 
services more, and more frequently 

adopt domestic practices favourable 
to child survival.  Literate mothers 
are more likely to have their 
children vaccinated, to know 
about oral rehydration, to provide 
better nutrition and to space their 
pregnancies. Literate women 
are also more empowered in our 
patriarchal society to insist that their 
sexual partners use condoms to 
avoid the spread of HIV/Aids.

●  Regarding more productive 
livelihoods, literacy and numeracy 
are directly useful skills in market 
transactions. In practically every 
study that asks neo-literates to state 
“advantages” or “benefits” from 
becoming literate and numerate, 
there will be some mention of no 
longer being so easily cheated or 
manipulated in the market place. 
Being able to check other people’s 
prices and measures is clearly 
helpful, and being able to handle 
measurement opens a wider range 
of possible employment or self-
employment — for example, dress-
making, jobbing, carpentry, welding. 
Without literacy, micro-entrepreneurs 
in the informal economy are at a 
severe disadvantage.  Since Abet 
learners are older than school 
children and closer to the productive 
prime in their life cycle, one might 
expect an impact on income sooner 
than in the case of primary and 
secondary schooling.
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Top right: Adult learners from 
Ikaneng Adult Centre in Diepkloof 
complete some of the work they 
were given by their instructor. 
Right: Instructor Tselane Motsoedi 
with learners from Ikaneng Adult 
Centre during a class on life 
orientation. Photographs: Oupa Nkosi
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Services Needed

Do you have skills to offer? We are 
looking for teachers to offer extra-
lesson support to needy students 
in the Roodepoort area. For more 
information contact Lelanie on 
011 250 7412

Vacancies Wanted

Teaching opportunities in South 
Africa I am a UK qualified Further 
Education Lecturer (QTLS – Qualified 
Teacher Learning and Skills); 
· I have experience in teaching 
teachers to teach children from 
birth to eight years and teaching 
classroom assistants;
·I have experience in teaching across 
the board. As a supply teacher in 
the UK I taught across grades from 
grade 1 to grade 11. At high school 
level I taught English, Geography, 
History, Biology, physical education, 
health and I taught children with 
special needs.
·I have experience teaching 
students from 14 years to mature 
student in Further Education 
Colleges in the UK; 
·I am an approved early childhood 
education (ECD) moderator, 
monitoring standards of 
teachers teaching, assessors 
assessing student work and 
on the job placements as well 
as the administration of ECD 
departments. Contact Sara Jeff on 

sara@jaffehouse.com

Second year B.Ed student, looking 
for internship in Gauteng area. 
Contact Gillian 082 781 1894

We Want to Buy

Looking for a Treadmill MOTOR 
: 2.0HP / SPEED : 0.8 to 16 km/h / 
INCLINE : 0% to 15%

Motor Vehicles for Sale

Renault Scenic 2002 16 Expression 
Manual, full service history with 
agents, very good condition, 
new tyres, tow bar, full house 
143 000km, with RWC and AA 
technical report. Sold through AA 
Autobay. R74 000. Willem 083 409 
7430 Gauteng

Townhouse for Sale

Are you looking to buy a 2 bed stand-
alone townhouse in the Honeydew 
area for R900K? Contact Olga on 
084 509 8901 before it’s gone.

For Sale

Are you interested in Mail & 
Guardian bedside books from 
1998? Get a historical overview 
of top news stories from 1998 to 
2001, at the low cost of R15 for 
each individual year. Contact Olga 
Khumalo on 011 250 7432

Got something to sell?

Looking for a new job?

Accommodation?

Looking for something unusual?

*SMS no more than 160 

characters to 42508.

(R30 per sms)

Include it in our new classifieds 

section for only *R30!

theTeacher Classifieds

Townhouse for Sale

SAcats
South African Curriculum Advisors & Teacher Support Conference

empowering success in education 2007

22 DAYS LEFT TO REGISTER FOR THIS CRUCIAL CONFERENCE!

The SACATS 2007 programme features:
 The challenges and possibilities of curriculum support in transition
 Questioning the legacy of apartheid on education and curriculum support 
 How to build successful public private partnerships
 Interactive, critical forums in which your critical issues are raised
 Coaching and mentoring support structures for curriculum advisors
 Integral competencies needed for successful curriculum support 
 A choice between two instructive Masterclasses  project leadership or coaching skills 
 And much more

If you would like to get the benefit of progressive knowledge and skills, please visit 
www.sacats.org or contact Alexis Scholtz: alexis@spintelligent.com, phone: (021) 700 3500

25-27
September 2007

Lord Charles Hotel
Somerset West

Cape Town
www.sacats.org

REGISTER TODAY AND BE PART OFTHE FIRST NATIONAL CONFERENCE FOR CURRICULUM
ADVISORS AND TEACHER SUPPORT!

Presented by: Sponsored by: Media partners: Supporting organisation: In association with: 
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T
he most important thing 
you can do to prepare 
learners for the exami-
nations is to complete 
the content described in 

the core curriculum.
The core curriculum — the new 

curriculum for grades 10 to 12 
implemented from last year — is 
published in the education depart-
ment’s Subject Assessment Guideline 
document. 

This is different from the original 
Subject Statement for Mathematical 
Literacy. Generally textbooks have 
been written in terms of the full cur-
riculum published in the Subject 
Statement. They cover more content 
than will be examined and it would 
be wise to focus your teaching on 
the content described in the core 
curriculum. 

Having completed the curriculum, 
it would make sense to have learn-
ers answer the questions from the 
exemplar papers under examination 
conditions. These question papers 
were developed by the national 
department of education to ensure 
that teachers know what to expect 
from the examination. 

The department’s longer-term goal 
is to prepare learners for the grade 12 
exam next year, which will lead to a 
national senior certificate and will 
replace what is known as “matric”. 

Aarnout 
Brombacher 
provides the low-
down on how to 
prepare for the 
national grade 
11 mathematical 
literacy examination

What will the question papers demand?
The questions in the 

mathematical literacy question 
paper are graded according 
to an assessment classification 
scheme that describes questions 
at different levels of cognitive 
demand. 

These levels are known as: 
• Knowing; 
• Applying routine procedures in 

familiar contexts; 
• Applying multistep procedures 

in a variety of contexts; and 
• Reasoning and reflecting. 

Questions at the knowing 
level require learners — among 
other things — to calculate using 
the basic operations and read 
information directly from a table. 
These are the bread-and-butter 
questions and learners need to be 
sure to get as many marks from 
these as possible. A total of 30% of 
the 200 marks — that is 60 marks 
— will be pitched at this level and 
all of these questions will be in 
the first paper. Questions 1.1, 1.2 

and 1.3 of exemplar paper one are 
examples of questions at this level. 

Questions at the applying 
routine procedures in familiar 
contexts level will — among 
other things — require learners 
to perform known procedures in 
familiar contexts. Learners should 
know what procedure is required 
from the way the problem is 
posed and all of the information 
— including the necessary formulae 
— required to solve the problem 
will be available to the learner 
immediately. A total of 30% of the 
200 marks — that is 60 marks — will 
be pitched at this level with 40 of 
the marks appearing in the first 
paper and the remaining 20 in the 
second paper. Questions 3 and 5 of 
exemplar paper one are examples 
of questions at this level. 

Questions at the applying 
multistep procedures in a variety 
of contexts level will — among 
other things — require learners 
to solve problems using known 
procedures. The required 
procedure might, however, not be 

obvious immediately from the way 
the problem is posed. For example, 
learners might have to select the 
most appropriate data from a 
number of options in a table of 
values to solve a problem. 

Questions at the reasoning and 
reflecting level will — among 
other things — require learners to 
generalise patterns observed in 
situations, make predictions based 
on these patterns and/or other 
evidence and determine conditions 
that will lead to desired outcomes. 

The remaining 40% of the 200 
marks (80 marks) will be allocated 
to questions at the applying 
multistep procedures in a variety 
of contexts and reasoning and 
reflecting levels, with roughly 20% 
or 40 marks allocated to questions 
at each level. All of these questions 
will appear in paper two. Question 
3.1.1 of exemplar paper two is 
a good example of a question 
at the multistep level, while 
question 3.1.2 is a good example 
of a question at the reasoning and 
reflecting level. 

Since learners will have two and a 
half hours to answer questions total-
ling 100 marks in each examination, 
you could use class time as follows: 
hand out one question from the 
exemplar papers at a time, allocate 
one and a half minutes per mark 
and have learners work in silence on 
the question for the allocated time. 

At the end of the time go over 
the solution to the question on the 
board and allow learners to mark 
their own work. 

For those questions with which 
the learners have difficulty, you 
should select similar questions from 
a textbook and have them complete 
these under the same conditions 
until they can answer the questions 
with confidence. Allocating at least 
two weeks to such focused revision 
and examination preparation will 
ensure that your learners are ready 
for the examinations. 

Fast facts

l The grade 11 mathematical 
literacy examinations will be 
written on November 2 and 12.
l Prepare learners for these 
examinations by using examples of 
question papers developed by the 
education department that can be 
downloaded from the Western Cape 
education department’s website at 
http://curriculum.pgwc.gov.za
l There will be two question 
papers each consisting of 100 
marks;
l Learners will have two and 

a half hours to complete each 
paper; 
l  Both papers will assess all four 
learning outcomes;
l The key difference between 
the papers will be in terms of the 
cognitive demand — the level 
of thinking required — of the 
questions; 
l Paper one will assess basic 
knowledge; and
l  Paper two will assess learner’s 
ability to apply basic knowledge in 
more complex settings. 

As the exam period draws near, students need all the help they can 
get. Photograph: Oupa Nkosi
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T
he majority of public 
schools in our country 
can be regarded as sites of 
a moral panic that high-
lights criminality, vandal-

ism, bullying and violence, as well as 
“drop-out” and academic failure. 

Middle-class kids experience an 
education that is largely unchanged 
in terms of quality and resources 
from pre-1994 practices, but there 
is evidence that working-class and 
poor kids, who attend public schools 
in the township and rural areas of 
South Africa, are increasingly alien-
ated and disaffected. 

The majority of their teachers are 
confused and angry because they 
are being asked to do the impossi-
ble: to bear the brunt for the non-
delivery of a quality mass education 
system for all that was the promise 
of the new government. And this 
they are expected to do for a salary 
that places a qualified teacher on a 
par with semi-skilled or untrained 
workers in the labour market. 

In the climate of Gear, which 
reflects contemporary international 
fiscal politics, there is an emphasis 
in educational policy on individual-
ism, accountability, choice, competi-
tiveness, managerialism and voca-
tionalism that favours individual 
capacity versus the public good. 
Public education finds itself in a 
profound crisis as the schools for the 
disadvantaged are broadly expected 
to compete on equal terms with 
middle-class schools. In the process 
the public good is largely neglected.    

Teachers are the messengers and 
deliverers of new policies that are 
promised to be in keeping with the 
ideals of democracy, equity and 
redress, but the reality of delivery is far 
from the promise. In general the rela-
tionship of teachers to the new policy 
regime is complex and contested. 

The new policies are not directly 
connected to the teacher’s own expe-
rience and “common sense” under-
standings of what a “good educa-
tion” is — either in terms of their 
own educational backgrounds or in 
terms of their experience from years 
in the classroom. Few teachers have 
the general educational background 
to deliver progressive conceptions of 
classroom practice adequately given 

their own experience of unadulter-
ated teacher-centred or textbook-
bound classrooms and largely rote 
learning pedagogy. 

Planned and informed “construc-
tivist” teaching assumes a great deal 
with regard to the teachers’ educa-
tional background and skills, and if 
those skills are lacking it leaves the 
teacher without legitimacy and the 
learners without structure. Formal 
knowledge does matter! 

Unstructured and unplanned “pro-
gressive education” robs our youth of 
the elements of literacy and numeracy 
that they need for the lives of empow-
ered adults in a modern society and 
lacking in the skills that might find 
them a place in the job market.  

The new policies cast teachers’ 
roles in technological terms. They 
are seen as “delivery agents” of a 
pre-planned policy that they had no 
hand in shaping. Aside from that, 
teachers have not been adequately 
trained for the new policies. If they 
have had training, it has taken place 
in short workshops that assume a 
technical formula will be adequate 
to equip teachers for the complex 
tasks necessary for teaching in new 
and innovative ways. But the new 
policy initiatives require massive 
injections of educational resources 
— in terms of specialised teacher 
skills, school resources, books, 
libraries, laboratories, extra or spe-
cialised classrooms and so on — if 
they are to be viable and promote 
effective learning. 

These policies also necessitate 
a flexible policy with regard to 
teacher/student ratios in pub-
lic schools if they are to have any 
chance at all of succeeding. Of all the 
reforms implemented since 1994, 
not one has dealt with this issue 
despite the fact that it represented 
a major element of the critique of 
apartheid education.

All this is taking place in an edu-
cational environment that has been 
starved of new recruits for nearly 
a decade. Some reports argue that 
there is currently a shortage of 
35 000 teachers nationally. Teacher 
bursaries were withdrawn nearly 
a decade ago on the misguided 
assumption that South Africa had 
an oversupply of teachers (bursaries 

have been reintroduced this year, 
although in limited numbers and 
only for certain subject areas).

The closure of the colleges of educa-
tion in 2002 led to a massive loss of 
staff and expertise from the area of 
teacher education for which we will 
all have to pay the hidden costs over 
time. The new innovation of assist-
ant teachers is a band-aid strategy 
to cover up the degree of crisis that 
exists in many classrooms. 

If progressive notions of edu-
cation, which were celebrated  
during the era of Peoples’ Educa-
tion, are to have any chance of suc-
cess it is essential that schools and 
teachers be placed in positions to 
make critical decisions about the 
nature of classroom and curriculum 
practices. To dictate such practices 
from above is to court disaster. 

To assume that underprepared 
teachers can deliver educational 
programmes based on conceptions 
of progressive education in simple 
and easy terms is to misunderstand 
the complexity and the challenges of 
meaningful classroom teaching, and 
the particular challenges of work-
ing-class schools and children where 
teaching is as much about personal 

relationships with students as it 
is about “delivering knowledge”. 
Indeed it is the gross underestima-
tion of the difficulty of the task that 
teachers face that lies at the bottom 
of the crisis we are facing. 

A
nd it is a crisis, to be 
sure — not just because 
we seem to be facing a 
new era of industrial 
action in this sector, but 

because teachers, who are the custo-
dians of our youth, are widely alien-
ated from the public and the govern-
ment they serve. Many of them are 
also alienated from the union that 
is supposed to be their mouthpiece 
— as it is so deeply implicated in the 
cause of their problems as a result of 
its status as a key member of Cosatu 
in the alliance partnership — that 
any real criticism and meaningful 
debate over policy is inhibited.

The teaching profession is in pro-
found crisis because teachers are 
angry and consider themselves to 
be undervalued and underpaid. 
Teachers are the most maligned, fre-
quently criticised, widely misunder-
stood and grossly underrated pro-
fessional group in our society. They 
have not been given a substantive 
chance to be heard when it comes 
to establishing priorities and setting 
goals for policy reform. Yet they are 
blamed when things go wrong.

There is wide agreement on the 
basis of international research that 

top-down policy solutions, which seek 
to bypass teachers, and the complex 
problems of peda-gogy and human 
relationships in schools are not going 
to bring the desired results. Equally, 
policies that neglect teachers’ know-
ledge and insights are not going to 
work. External managerial solutions 
to these problems and the manipula-
tion of teachers’ work from outside 
the schools are deeply damaging to 
schools, teachers and students. 

There can be little doubt that if we 
do not address the cause of alienation 
and disadvantage in our schools we 
will bear the consequences in terms of 
increasing alienation of students from 
schools and education, escalating 
drop-out and crime rates, substance 
abuse, intergenerational unemploy-
ment and entrenched poverty. 

Unfortunately the issues that were 
on the table in the industrial bargain-
ing chamber between the teacher 
unions and the government during 
the recent strike seemed to entirely 
neglect these substantive educational 
policy issues, which are fundamental 
to the education of our future gen-
erations, and favoured traditional, 
short-term, direct wage negotiations. 

“As we sow, so shall we reap.”

Peter Kallaway recently retired as 
professor of education at the Univer-
sity of the Western Cape. He is the 
editor of The History of Education 
under Apartheid: 1948 to 1994 (Cape 
Town, Pearson Education)

There are signs that working-class and 
poor children who attend township and 
rural schools are increasingly alienated, 
writes Peter Kallaway

Teachers are the most maligned and grossly underrated professional group in our society. Photo: Oupa Nkosi

Thabo  Mohlala

The vision to turn Africa into 
an epicentre of mathemat-
ics, science and technology 

(MST) was one of the major agenda 
items during a two-day meeting of 42 
ministers of education of the African 
Union in Johannesburg recently.

In support of this discussion an 
exhibition on teaching and learning 
materials in MST was hosted by the 
education department and the Asso-
ciation for the Development of Edu-
cation in Africa. 

Exhibitors included the Iziko 
Museum, Strengthening of Maths 

and Science Education in Western, 
Eastern, Central and Southern Africa 
(SMASSE) and Sensory Solutions, 
which develops Braille learning 
materials. 

Sensory Solutions has developed 
customised equipment that could 
make it easier to translate maths 
and science into Braille.

On display were tools,  such  
as computers with coded keyboards 
and big, visible letters. There was  
a variety of Braille equipment, 
such as a high-volume embosser 
that can convert Word documents  
into Brail le versions,  and an 
embosser that produces high-

 resolution tactile Braille text.
Mukthar Khan, who has been 

blind for seven years, is one of the 
beneficiaries of Sensory Solution’s 
projects. Khan said before he lost 
his sight he used to fix computers 
and that “I never thought I would 
ever use computers again”.

He is now a trainer for the visu-
ally impaired, especially those who 
have not used a computer before. He 
said without the equipment teaching 
MST subjects to the visually impaired 
would be virtually impossible.

The Iziko Museum displayed a 
range of materials on the famous 
Timbuktu Manuscripts. These pro-

vide solid evidence that centuries 
ago the continent already had schol-
ars of religion, literature, science, 
astronomy, medicine, chemistry and 
climatology. 

This is not only a source of inspi-
ration to the present generation of 
learners, but also lays a sound basis 
on which to anchor the current 
initiatives. South Africa is part of 
efforts to help restore and preserve 
these crucial pieces of a remarkable 
history.

 SMASSE’s stand was adorned 
with a wide selection of science lab-
oratory equipment and instruments, 
some of which were made from ordi-

nary waste materials. 
This is based on the project’s phi-

losophy of promoting creativity so 
that schools can invent their own 
tools and devices, as they cannot 
afford to buy new ones. 

The organisation facilitates inter-
action among MST teachers and has 
so far made remarkable strides, said 
Michael Waitutu, one of the project 
administrators. He said it has been 
able to hold workshops, conferences 
and networking sessions across the 
continent. 

To date, Waitutu said, they have 
trained more than 500 teachers in 
about 28 countries. 

New policy initiatives 
require massive 
injections of resources 
if they are to be viable

Taking maths, science and technology to learners



 23

March 2007 theTeacher

31 

 September 2007 theTeacher

Liz Ford in Senegal

I
t’s a hot, sunny day on Goree 
Island, a short boat ride from 
Senegal’s bustling capital, 
Dakar. In the cooling shade 
of an overhanging tree in the 

grounds of Mariama Bâ school, Ami-
nata Deme talks about a short film 
on slavery that  she and her class-
mates have just recorded. In it, the 
14-year-old plays a girl who abuses 
her family’s maid.

“I was one of the people mistreat-
ing the maid, which was bad. It was 
a very meaningful film and very 
interesting to make,” says Aminata.

It’s not uncommon in the more 
wealthy homes in Senegal’s cities 
to have someone to help around the 
house. But the age of those perform-
ing the chores, the hours they work 
and the wages they receive have 
been called into question by the 19 
pupils from Mariama Bâ who shot 
the film — called My Maid, Not a 
Slave — as part of an anti-slavery 
project organised by the United 
Kingdom branch of the children’s 
rights charity Plan International.

Over the past few months, the 
pupils at the girls’ school, one of the 
most prestigious in Senegal, have 
been learning about the history of 
slavery, the impact the trade has had 
on West Africa and how new forms 
of the practice have been allowed to 
seep into society.

Organised by Plan UK and 
National Museums Liverpool to 
mark the bicentenary of the aboli-
tion of the transatlantic slave trade 

this year, the project, Make the Link, 
Break the Chain, involved school-
children from 13 schools based along 
the so-called slave triangle.

Pupils from Senegal, Sierra Leone, 
Brazil, Haiti and the UK created 
web pages, produced written work 
and shared information online and 
by email. The youngsters then used 
video, music and art to interpret 
their findings. All their work will be 
showcased at the International Slav-
ery Museum, which opens in Liver-
pool this week.

The new slavery
Goree is a fitting location for a 
project on slavery. Between 1776 
and 1848, hundreds of thousands of 
slaves were shipped to the Ameri-
cas from a transit house on the edge 
of the island. Walking around the 
house now, its bright red walls seem 
too cheerful for the horror of what 
went on here. Visitors are shown 
the shackles the slaves wore and the 
cramped rooms in which they lived.

It is a brutal reminder of the past, 
but as the work of Mariama Bâ’s 
pupils shows, a new form of slav-
ery still exists in Senegal. In a dusty 
village about 70km north of Dakar, 
17-year-old Salimata Kandge talks 
about the two years she spent work-
ing as a maid in the capital. 

From the age of 13 she cooked and 
cleaned for 12 hours a day, seven days 
a week, for 15 000 CFA francs a month 
(about $30), barely a dollar a day. She 
was verbally abused by her employ-
ers, ignored by people she met in the 
street and longed to go home.

“The bosses tell you that you are 
here for work and you have to work, 
and when you go out, there are other 
people who treat you like you are 
nothing,” she says.

No alternative 
Absa Nguing, now 20, says when she 
was younger she went to Dakar with 
her sisters and her mother, who 
needed to find work to feed the fam-
ily. She never went to school and, 
at the age of 12, she too became a 
domestic maid. 

“It was difficult when I became 
a maid, but I was obliged to do it,” 
she says. “I worked with a woman 
who was blind. I went to the market 
one day and, when I came back, the 
woman took the fish I had bought 
and hit me with it. She was not 
happy with what I’d bought, but 
I didn’t know because I was very 
young.” 

Two years ago, Salimata and 
Absa were brought back from 
Dakar to their home villages, 
thanks to an initiative supported 
by Plan International. The organi-
sation has been involved in setting 
up training centres in needlework, 
hairdressing and metalwork in vil-
lages around Thies, Senegal’s sec-
ond largest city, to offer the young-
sters vocational qualifications. 
Salimata and Absa are now work-
ing towards diplomas in hairdress-
ing and sewing respectively. Plan is 
also providing financial incentives 
to parents to keep their children at 
home and in school.

A combination of poverty and 
an education system that has lit-
tle concern for those who struggle 
leads many young people to Dakar 
to search for work. According to 
Unicef, 37% of children between 
the ages of five and 14 are involved 
in some form of work in Senegal. 
Although primary and secondary 
education is compulsory — and free 
— many parents are still reluctant 
to send their children to school and 
drop-out rates are high.

Children who finish their primary 
education have to take an exam to 
determine if, and where, they will get 
a place in secondary school. Those 
who do well go to good schools, 
such as Mariama Bâ, a state-funded 
institution that used to educate the 
daughters of the elite but now takes 
the brightest girls from across the 
country. Those who perform poorly 
find their choices limited and often 

end up in classes 
of more than 80 
children. Those 
who fail tend to disappear from the 
education radar altogether.

If children make it through the 
first two years of secondary school, 
they take a further exam to deter-
mine whether or not they will finish 
their education. But some, mostly 
girls, do not get the chance to take 
this exam. They are married off or 
are considered old enough to be 
sent out to earn money for the fam-
ily, which in many cases for rural 
teenagers involves a perilous trip to 
the capital.

Salimata began working in Dakar 
after she finished primary school. 
She had failed her secondary exams 
but, even if she had passed, she 
might not have been allowed to stay 
on as her family needed money.

“It’s about poverty. Families need 
their children to go to work,” says 
Falelou Seck, programme unit man-
ager at Plan in Thies. Seck is charged 
with helping to bring children back 
from Dakar and prevent more going 
there. His work is concentrated in 
two regions around Thies that are 
home to more than 5 000 families. 
He estimates that at least one child 
from each family has been or is still 
working in Dakar. Many face physi-
cal and sexual abuse.

Parents are often ill-informed of 
the dangers their children face in 
the capital, or are so desperate for 
money they are willing to risk their 
child’s welfare, says Seck. His team 
has to convince parents of the bene-
fits of keeping their children in their 
village, which means offering them 
education opportunities and a way 
to make money closer to home.

“We are reaching out to parents 
to explain the dangers and risks to 
their children, so that they will ask 
their children to come back,” he 
says. “We try to stop them from leav-
ing and keep them in school.” 

Teenagers who are keen to head 
to the bright lights of the city, 
imagining opportunity rather than 
exploitation, are taken on trips to 
Dakar to see the reality. Those who 
still wish to go are given advice on 
how to stay safe. 

“Every now and again, we do have 
children who make some success of 
themselves,” says Seck. “We can’t 
stop [them] from leaving, but we can 
prepare them and give them skills so 
they do not have to accept the worst 

kinds of work or conditions. We try 
to prepare them for their futures.” 

The scheme is showing signs of 
success. Since it began in 2005, with 
a $60 000 grant, about 320 children 
have returned from Dakar and at 
least 180 more have been tracked 
down and want to come back home.

Problems across 
the continent
Child labour and poor access to 
education are common problems 
across Africa, but in some ways 
Senegal is in a better position than 
its neighbours. Independence from 
France in 1960 passed relatively 
smoothly and Senegal has no scars 
from civil war. In fact, the coun-
try is now seen as one of the most 
stable in Africa. It is, however, still 
one of the poorest in the world, 
chiefly because it has limited natu-
ral resources and is predominantly 
rural. According to Unicef, 22% of 
the population live on less than a 
dollar a day.

The government has shown its 
commitment to education, allocat-
ing 40% of the budget to the sector, 
but the latest figures from the min-
istry of education show that only 
about 65% of children attend pri-
mary school. A mere 21% continue 
on to secondary school and 9% pass 
the exam that allows them to com-
plete their education.

Despite this, ministers have set 
ambitious targets. By 2010 they 
want to achieve universal primary 
education, five years before the Mil-
lennium Development Goal set by 
the UN. They also want to double 
the number of pupils completing 
secondary school and increase the 
number of students taking voca-
tional qualifications from 3% to 25% 
in the next three years.

Unicef believes the primary goal 
is in the country’s grasp, but a great 
deal more will need to be done by 
the government and outside donors 
to provide education opportunities 
to more young people. 

Opening the eyes of teenagers to 
the experiences of their contempo-
raries through projects such as Make 
the Link and giving them the chance 
of a better life through training col-
leges is a small, yet significant, step 
in the right direction. — © Guardian 
News & Media Ltd 2007

Senegal’s 
hurdles
What good is free education when poverty 
means children are forced to work? 

Then and now: although not the same as the 
slavery depicted in this school project, young girls 
are still encouraged to find jobs in the cities as 
maids for the $30 a month it will bring the family

who fail tend to disappear from the kinds of work or conditions. We try 

Mariama Bâ learners working on their short film, My Maid, Not a Slave
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T
he Handbook of School 
Management is certainly 
the most up-to-date and 
relevant handbook for 
South African school 

managers that I have seen in many 
years. It is a must-have current 
read for all new school managers. 
Although it does not break any new 
ground in school management, it is 
extremely well structured and even 
the most experienced school man-
ager will find something in this book 
to cause them to reflect on the need 
to revisit or check on procedures in 
even the most well-run school. 

Alan Clarke has drawn from his 
personal experience as a principal 
and shared with us his understand-
ing and thoughtful commentary on 
what every South African school will 
need to explore and develop in order 
to take its place among what we 
hope will become the ever-growing 

list of well-managed schools. 
The book is structured to lead the 

school manager through the func-
tions of establishing a successful 
school. Chapter one discusses the 
role of the principal, defining the 
differences between leadership 
and management, and the tasks of 
the school manager. The next six 
chapters delve in depth into what 
is always the most difficult task of 
the principal: the management of 
human resources. 

These six chapters cover every 
component of what The Hand-
book of School Management 
calls “people”. It covers bullying, 
counselling, employment con-
tracts, the keeping of records, 
newsletters and dealing with 
departmental officials. It is dif-
ficult to think of anything that is 
not covered in these chapters. 

A further three chapters are 
allocated to the curriculum and 
teaching. They cover the learning 
environment, systemic evaluation, 
allocation of teaching load, extra-
curricular programme and school 
assessment policy. 

The final six chapters cover the 
legal aspects of the principal’s job, 
which then leads into what is every 
school principal’s nemesis: safety 
and security. This chapter provides 
some particularly useful comments 
on laboratory and workshop safety 

and reminds us that 
“prevention is better than cure”. 

The book wraps up with chapters 
on physical amenities, public rela-
tions and strategic planning. It pro-
vides a comprehensive support doc-
ument for the South African school 
manager. It should be prescribed 
reading for every deputy principal 
or aspirant headmaster. 

An important factor when consid-
ering the purchase of this book is to 
remember that it has been written 
by a recently retired South African 
principal for local conditions and 

the references made in the book 
are South African and relevant 
— something seldom found in 
school management books for 
principals. 

The proof of the pudding was 
when I asked for comment on this 
book from the deputy principal at 
my school and the book was imme-
diately picked up off her desk. It 
was well thumbed and evidently 
used often by this staff member, 
whom I believe to be an excellent 
administrator. She was quick to 
tell me that she frequently picks up 
the book and reads snippets, always 
finding something to remind her 
that work still needs to be done.

This is, then, also an important 
factor. The Handbook of School 
Management is easy to read and, 
because of the clear and concise way 
in which the book has been struc-
tured, one can digest bite-size sec-
tions when one finds the time and 
come back at a later date — some-
thing that is so important for the 
busy school manager. Now and then 
one also finds anecdotal tips, which I 
found interesting and amusing. 

The book is also a professional 
document; it has a short and 
detailed table of contents and also 
contains a detailed and thorough 
index for those looking for some-
thing specific. The book is also laid 
out in such a way that it provides 
space in the margins for the reader 
to write comments and, in so doing, 
it becomes a living document and 
testimony to one’s growing manage-
ment ability. 

My review of this book made me 
conscious of the wealth of experi-
ence lost to education when school 
principals such as Clarke retire. At a 
time when education in South Africa 
grapples with the problem of pre-
paring young school managers for 
the road ahead, and we are all too 
conscious of the ageing work force 
entrusted with the management of 
our schools, this is exactly the kind 
of book we need. 

It is highly recommended for every 
school and I would even go so far as to 

BOOKS

Clive Nel reviews 
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MANAGEMENT by Alan Clarke 
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Kate McCallum and distributed by 
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The worth of a 
principal’s legacy

About the 
author
Alan Clarke is a third-generation 
principal. His grandfather was a 
principal in the Eastern Cape and 
his father was head of Rondebosch 
Boys’ High School. 

After matriculating from 
Rondebosch Boys’, Clarke wanted 
to study veterinary science but the 
chalk in his veins ran thick and he 
became a teacher. He obtained his 
first degree at the University of 
Cape Town. 

He taught at Fairmont High 
School for 11 years and was 
promoted to deputy principal. 
His first position as principal was 
in 1989 at Queens Park High 
School in Woodstock, where he 
had more than 200 children and 
just a handful of staff under his 
guidance. Suddenly he was on his 
own and it was to be an interesting 
experience in which he proved to 
be a pioneering educator. 

Clarke was appointed head of 
Westerford High School in 1995, 
where he served as principal until 
his retirement in 2005. In all he 
spent 16 years as a school principal. 

An avid researcher, Clarke 
served a term as general secretary 
of the South African Principals’ 
Association. He enjoys reading 
international teaching journals 
and visiting the education library in 
Bellville. Travel and photography 
are his other great loves, but even 
when travelling he can’t resist a 
bit of research on international 
teaching experiences. 

Clarke is the writer and pub-
lisher of a newsletter, School Man-
agement and Leadership, to which 
more than 170 schools subscribe. 
It can be obtained by emailing him 
at clarkeaj@iafrica.com.

 Clarke is the author of a 
number of science text books. The 
Handbook of School Management 
is his first book on the subject.

A brand-new, fully integrated outcomes-based package for Grade R

Integrates the learning programmes for Literacy, Numeracy and Life Skills
Developed to facilitate e�ortless teaching and learning in Grade R 

Gradually prepares children for the formal Grade 1 class environment 
The complete series consists of a Learner’s Workbook, a Teacher’s Guide and a 
Classroom Kit that provides all manipulables required for the course.

•
•
•
•
•
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GRADE R!

LIFE SKILLSLITERACY NUMERACY

Currently available in English, 
Afrikaans, isiXhosa, isiZulu, 
Sepedi, Setswana, Sesotho, 
Xitsonga and Tshivenda.

suggest that it should be considered 
a gift with promotion by our employ-
ers. I urge every principal to consider 
leaving such a legacy on retirement 
— South African education would be 
so much the richer for it. 

Clive Nel is the national secretary of 
the South African Principals’ Asso-
ciation and principal of Chelsea Pre-
paratory School in Durban North in 
KwaZulu-Natal

About the publisher
Kate McCallum has worked in the 
South African publishing industry 
for 27 years. 

Her early background was on the 
editorial side but her later career 
has been in general management. 
She was managing director of 
Oxford University Press Southern 
Africa for 12 years, during which 
time the company grew into one of 
the major publishers. 

In the publishing industry, she has 
held most of the key positions in 
the industry associations, ranging 

from secretary of the former Ipasa, 
secretary of Pasa and chair of the 
educational publishers’ executive 
to being the first woman to chair 
the publishers’ association. 

She also initiated the print 
industries’ cluster council and was 
elected the first chair. In these roles 
her interests in the industry have 
been wide ranging and she has 
written and delivered many papers 
on aspects of the industry. 

A published author, Kate has 
delivered papers at various 

conferences, done extensive 
media promotion of books and 
reading and trained, lectured and 
acted as external examiner at the 
universities of Cape Town and the 
Witwatersrand. 

For the past three years she 
has run her own business as 
an international publishing 
consultant. 

The Handbook of School 
Management is the first book 
she has published under her own 
imprint.



CALL TO 
ACTION

If you are interested in helping with this worthy cause, 
please contact:

Lelanie Lindenberg on
(011) 250-7412 / lelaniel@mg.co.za

To all Teachers/Educators

Do you have a special talent, hobby, life skill or educational knowledge that you would 
like to share with underprivileged adults or children in your spare time to help make 
their lives a bit better?  If so, we have the perfect project for you.

Dorah s Ark is a soup kitchen which feeds up to 80 people a day. Children come in 
the mornings before school to get something for their lunch tins, and any fruit that 
Dorah gets is saved for these mornings. Adults are given food in the afternoons, as 
well as any children who visit after school. 

However, not only does the centre feed the hungry, it also tries to use the few 
resources it has to help empower the community. Their activities include  nding jobs 
for people who come to the centre, holding Saturday classes for children, and trying 
to  nd speakers to give young adults information on the “working world”.

So, whether your  eld of knowledge is art, design, maths, cookery, IT, business 
skills or any other useful skill the children and adults at Dorah s Ark would 
appreciate an hour or two of your time.
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Educators x 10 R100,000 to R250,000
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YOU

Our client is a large respected company listed amongst the Top 10 companies on the Johannesburg Stock

Exchange. Being a dynamic leader in their sector, their growing brands are among the most recognised in

the industry. As part of an industry-wide initiative to educate the community, the company has formed a

new Community Education team. This team seeks 10 Educators to join the initiative and make a

difference in the community.

Are a positive, committed people-person who wants to make a contribution to the community? Are an intelligent,

educated self-starter who is intent on a new career in a large secure corporate? Are ready to join a team of mobile and

flexible educators who know who they are and where they are going?

Reporting to the Head of Community Education, you will:

•

•

•

•

•

Be a flexible, mobile and adaptable self-starter who can work

autonomously or as part of a team

Be deployed to work in urban and/or rural communities

Command respect and achieve buy-in from these local communities

Posses the ability to assess needs, educate, answer questions

and follow up

Be driven and resilient; have a positive self image and a 'can do'

team attitude

You are likely to come from an education or training

background and have the following qualifications and / or

experience:

•

•

•

•

•

Exposure in a training, teaching or field education capacity

Qualified as an Educator or other similar vocation

NQF and SAQA accreditations are preferred but not essential

Clean code 08 drivers licenses

Equity strongly preferred

Please send your to chantelle@antonapps.com quoting reference “EDUCATE”. Office 0861 788 7880

Office mobile 073 788 7880 International +27 11 788 7880. www.antonapps.com

curriculum vitae

*



Mpumalanga magic

I
t ’s  6am and I ’m sitting 
in a small queue of assorted 
cars and bakkies at the 
Phabeni Gate of the Kruger 
park waiting for South Afri-

ca’s flagship national park to open 
for business.

In the back of my bakkie are two 
excited children, in the passenger 
seat an excited grandmother, bino-
culars at the ready as we prepare for 
a day cruising the Kruger bush in 
search of excitement and wonder.

It’s just a day visit this time, part 
of a long weekend away in one of my 
favourite parts of the world — the 
Mpumalanga Lowveld.

I’ve based myself in Hazyview, at 
the Casa do Sol Hotel and Resort, a 
four-star family establishment within 
spitting distance of everything this 
remarkable area has to offer.

The hotel, recently bought by tour-
ism conglomerate Tourvest after a 
lifetime in the family ownership of 
Wells Bailey, is nearing the end of 
a massive refurbishment project, 
scheduled for completion at the end 
of September. It’s meant to be a fan-
tastically affordable “refurb special”, 
which, general manager William 
Bruntnall assures me, will not be 
hiked too much when work is com-
pleted, maintaining a good level of 
affordability, especially for families 
— something this hotel specialises in.

Indeed, as the young men in my 
charge agree enthusiastically at every 
turn: “Casa do Sol is brilliant!”

And I find it hard to disagree. 
Themed around a rambling Portu-
guese village and set in lush tropical 
gardens, the property is extensive and 
includes a fishing lake and the Ilanga 
Nature Reserve, with walking trails 
up the mountains behind the hotel. 
There’s horseriding, mountain bik-
ing, two huge swimming pools, tennis 
… everything to keep parents on their 
toes and children well occupied.

But, perhaps best of all, the rates 
include a full three-course dinner as 
well as an enormous breakfast, mean-

ing that value for money is maxim-
ised and out-of-pocket expenditure 
 minimised.

The hotel is a three-minute drive 
from the centre of Hazyview, on the 
Sabie road. What used to be a quiet, 
almost sleepy, Lowveld town is now 
a happening tourism hub, thanks 
in large part to the aforementioned 
Phabeni Gate, which was opened only 
a few years ago. This has made access 
to the Kruger Park for this area much 
easier — it’s only 12km out of town.

But there’s much more than Kruger 
in this part of the world. 

Just outside Hazyview, on the 
Graskop road, is the Shangana Cul-
tural Village. Created and built by 
local Shangaan people, the village 
offers tourists a chance to get in 
touch with the local culture of the 
Hazyview area and learn about the 
rich heritage of the Shangaan people.

Shangana is centred on the Marula 
market, a central “market” village 
where local crafts people ply their 
trade. There’s a great range of arts 

Sharon van Wyk spends a weekend exploring the Lowveld

The lowdown

Flying into the Lowveld is 
easy with the Kruger Mpuma-
langa International Airport just 
outside Nelspruit, from where 
car hire is simple or transfers can 
be arranged.

But driving from the Highveld is 
just as easy, with the most direct 
route to Hazyview by road from 
Johannesburg being via the N12 
and N4 to Nelspruit and the R538 
straight to Hazyview via White 
River. This takes about five hours. 

But the scenic route, although 
longer, is much nicer. This involves 
getting off the N4 at Belfast, 
driving through Dullstroom (R540) 
to Lydenberg and taking the Long 
Tom Pass (R37) through to Sabie 
and the R536 to Hazyview.

For more information on Casa 
do Sol, visit www.relaishotels.
com or telephone the hotel 
on 013 737 8111. For other 
accommodation options in the area, 
visit www.sa-venues.com.

TAKE A 
BREAK

Are you using ICT in an innovative way to enhance teaching and learning?
Are you using technology in a way that is new and exciting for your school?

What is an innovation?
Teaching and learning is innovative if it is new and ground breaking in the context of the institution where it 
is being applied. What this means is that even if a school has only had computers for a short space of time, if 
teachers are doing something exciting with them, then they are being innovative. Other schools may have had 
technology for a long time, but their teachers are innovative if they continue to come up with new ways to 
enhance teaching and learning through the integration of ICT.

What is an innovative teacher?
• An innovative teacher is someone who teaches in a way that is new or groundbreaking at the school, 

while integrating ICT to support that teaching.
• An innovative teacher is someone who uses ICT in new or groundbreaking ways.
• An innovative teacher can demonstrate that teaching and learning has improved as a result of the 

approaches used.

How can teachers nominate themselves?
Submit a written description of your innovation using the template provided at http://www.school.za/itf/
template.doc

If your innovation is judged to be one of the ten best received you will be invited to present a poster explaining 
your innovation to judges at the national � nals in Johannesburg on Saturday 29th September, 2007. At this event 
two of the � nalists will be selected to attend the Worldwide Innovative Teacher Awards in Helsinki, Finland in 
October 2007 and a range of other prizes will be awarded.

Deadlines
All entries must be received before midnight on 31st August, 2007.
Submit entries (the completed template) by any one of the following means:

Email attachment to: innovation@schoolnet.org.za
Fax to: (011) 403 5272. Post to: SchoolNet SA, 

P.O. Box 31493, Braamfontein 2017
For more information see http://www.school.za/itf

Microsoft - Partners in learning in partnership with the 
National and Provincial Departments of Education

is proud to present the Innovative Teacher Awards

Teach7496

and crafts on show, so don’t forget 
some spending money. Entrance to 
the Marula market is free.

From this central point, guides lead 
guests down to separate villages on 
set tours. The midday tour includes 
lunch and an evening tour includes 
a festival in the chief’s kraal, with 
dancing, drumming and a multi-
course meal served in the traditional 
Shangaan way. It’s all great fun.

Further afield the historic gold-
rush town of Sabie is a short 25-
minute drive away down the R536. 
The drive to Sabie is an adventure in 
itself, with some breathtaking scen-
ery and lots of interesting padstalle 
along the way.

This is Jock of the Bushveld coun-
try — an area made famous by Sir 
Percy Fitzpatrick’s legendary tale of 
his indomitable Staffordshire terrier, 
Jock, and his adventures in the time 
when Sabie was a small trading post 
on the route from Delagoa Bay. The 
little dog’s name is everywhere, from 
coffee shops and cafés to campsites 

and luxury lodges. 
The Sabie Forestry Museum is worth 

a visit and, for keen fishermen, this 
town is known as “Troutville” — the 
Sabie River is teeming with the tasty 
fish. There are activities aplenty in and 
around Sabie, from hiking trails to 4x4 
routes, quad-biking and horse-riding to 
hot-air ballooning and microlighting.

A visit to the Lowveld is not com-
plete without a visit to the Sudwala 
Caves, between Sabie and Nelspruit.

Formed over a period of 3 000- million 
years, the caves capture a time in the 
Earth’s history when this area was 
covered by a warm, shallow, inland 
sea. The PreCambrian dolomite caves 
are among the oldest in the world 
and contain fossils of the first-known 
 oxygen- producing plants — collenia.

Guided tours take place every day 
and cater for the casual explorer. The 
Cave Tour takes about an hour, explor-
ing the large chambers of the caves. 
For the extreme adventurer there’s 
the Crystal Tour, a five-hour, 2 000m 
penetration of the cave system with 

stretches of crawling through water-
logged tunnels and views of the mag-
nificent aragonite Crystal Chamber. 
This tour takes place on the first Sat-
urday of each month and needs to be 
booked well in advance.

With so much on offer there’s a risk 
of exhaustion, racing around explor-
ing all the hidden nooks and crannies 
that make the Lowveld the great holi-
day destination that it is.

After a few days of “doing” the 
attractions, I opted for a few days 
rest back “home” at Casa do Sol, 
relaxing on loungers, letting the boys 
swim, fish and hike in the nature 
reserve while Harry Potter took the 
strain of my physical and emotional 
 unwinding.

In between chapters I kicked back, 
took a sip or two of a pina  colada, 
watched the sunbirds flitting from 
flower to shrub, warmed by the 
marvellous Lowveld climate and 
reflected that Potter would have been 
right at home in the Lowveld — it’s 
truly magic.

The ancient rocks of Sudwala Caves (left), outside Nelspruit. The sprawling scenery around the historic 
town of Sabie (top right) makes for some breathtaking viewing. The fishing lake at Casa do Sol (above 
right). Photographs: SA Tourism and Sharon van Wyk
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More than 170,000 
GEMS is SA’s 

largest restricted 

medical scheme 

and only covers 

public service 

employees.

public service employees have joined GEMS
… and every day more keep joining 

How do I join GEMS?

It’s easy! All you have to do is:
Call us on 0860 00 4367 
Send an SMS with your PERSAL/PERSOL 
number to 083 450 4367 and GEMS will call 
you back
Visit our website at www.gems.gov.za and 
download a form from the ‘forms’ link
Ask your HR department
Send an e-mail to join@gems.gov.za
Send a fax to 0861 00 4367
Send a letter to GEMS, Private Bag X782, 
Cape Town, 8000
Visit one of our regional helpdesks

Where are the regional 
helpdesks?

Helpdesks are located at the following 
addresses:

Pretoria: Shop 51, Sancardia Building, 
Cnr Beatrix & Church Street, Arcadia
Johannesburg:
101 De Korte Street, Braamfontein
Cape Town:
61 St George’s Mall, Off Adderley Street
Durban:
391 Smith Street
Bloemfontein: Metropolitan Building, 
96 Henry Street, Westdene

Kimberley: Metropolitan Client Service 
Centre, 7 George Street
Polokwane: Metropolitan Building, 
51 Market Street
Umtata: Metropolitan Building, 
23 Nelson Mandela Drive
Nelspruit:
Cnr Russel & Ehmke Streets

Metropolitan Building, No 13, 
Cnr Tillard & Robinson Street

two comprehensive, top-of-the-range plans – 
Emerald and Onyx; a plan with unlimited hospital 
cover and a savings account – Ruby; and two 
network-based plans- Beryl and Sapphire. 

Can GEMS members choose 
which doctor they want or do they 

Members on the Onyx, Emerald and Ruby 
options can use the healthcare service provider 
of their choice. 

The Sapphire and Beryl options are network 
options and members may only visit providers 
(doctors, dentists, pharmacies etc.) that are 
contracted to the Prime Cure network. The 
Prime Cure Network extends throughout 
South Africa and consists of more than 2 300 
general practitioners (GPs), 700 optometrists, 
700 dentists and 230 private hospitals (the 
designated service provider for the hospital 

public hospital facilities, whilst the Beryl option 

provides cover for hospitalisation at a number of 
networked private hospitals).

Can GEMS members use private 
hospitals?

members with cover at private hospitals. 
Sapphire, the least expensive plan, uses public 

members on this option do have access to 
private hospitalisation. 

Importantly, Sapphire members do also enjoy 
unlimited access to a comprehensive range 
of private out-of-hospital care including, and 
not limited to, GP consultations, dentistry and 
medication.

Can contract workers join GEMS?

Contract employees whose term of appointment 
is at least 6 months may join GEMS but 
these employees should check their subsidy 
entitlements with their Human Resource 
practitioner. 

Who can I enrol as a dependant? 

Members are able to enrol their spouses; their 
natural, adopted, step and foster children; 
as well as certain family members who are 

grandchildren, parents, grandparents, siblings, 
nieces and nephews. 

For more info contact GEMS on 
0860 00 4367.
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M
anaging your money 
by means of a debit 
card is easy, afford-
able and secure. It 
gives you the con-

venience of cashless transactions 
because you can pay directly with 
your card instead of using cash. 
What’s more, a debit card account 
can take care of your everyday 
banking needs at a significantly 
lower cost than that of a traditional 
cheque account. 

Why should I use a card instead of 
cash?
Let’s say you need cash for the week 
and you need to buy groceries. If 
you have an ATM card, you need to 
make an extra trip to the bank to 
withdraw cash before you can go 
shopping. What’s more, you have 
to pay ATM fees for the cash with-
drawal and your cash can get lost or 
stolen. 

However, if you have a debit card 
and you shop at a retailer like Shop-
rite, Checkers or Pick’n Pay, you 
can pay for your purchases and 
withdraw cash at the cashier in one 
combined transaction. Simply tell 
the cashier how much money you 
want in cash, swipe your card, select 
Savings Account, sign the slip and 
receive your cash. The combined 
amount of your purchases and cash 
withdrawal will automatically be 
deducted from your account. 

Some banks charge no transac-
tion fees on debit card purchases 
— which makes a debit card a 
cost-effective way to pay for your 
shopping. Inquire from your bank 
whether this is a free service — it is 
free at some banks — to encourage 
you to use a debit card for safety 
reasons. 

Why should I get one account for 
all my banking needs?
Some banks offer one multipur-
pose Maestro-endorsed debit card 
to give you access to money any-

where in the world. 
You can use it for shopping or to 

do balance inquiries. Moreover, 
you can use your card account for 
debit orders and stop orders to 
take care of regular monthly pay-
ments and you can transfer money 
from your account to any other 
bank account. 

You can use your account for sav-
ings, as well as for salary and other 
deposits. You can link your account 
to a personal loan with a repayment 
term of up to 24 months. 

Can I use my debit card account 
for savings?
Yes. It is never too late to start sav-
ing and no amount is too small. 
Banks can pay interest as high as 
10% on savings of up to R10 000 to 
encourage the habit of saving. 
How does a debit card account 
differ from a cheque account?
Both accounts can be used for every-

day banking — from cash withdraw-
als and card purchases to money 
transfers, debit orders and stop 
orders. 

However, using cheques as a 
method of payment has become 
expensive because you can easily 
pay service fees of R30 and more for 
one cheque. In addition, many shops 
and suppliers no longer accept 
cheques as a means of payment 
because of the increase in cheque 
fraud. Cheques are costly, outdated 
and pose a security risk due to the 
increases in incidences in cheque 
fraud. 

How much money is  in my 
account?
To find out what the balance in 

your account is, simply go to your 
nearest ATM or branch, or check 
on the internet. Balance inquiries at 
your own bank’s ATM usually cost 
less and could even be free. You can 

request a mini-statement at your 
ATM. 

Here is a tip: put a small note-
book in your wallet or handbag and 

keep a record of all your cash with-
drawals and card purchases. This 
will give you an instant overview of 
how much money you have in your 
account. 

Remember to leave enough money 
in your account to cover bank 
charges and fees. 

Yolandé van Rensburg is head of 
communication and public rela-
tions at Capitec Bank

There are many good reasons for having a debit card, writes Yolandé van Rensburg

PERSONAL 
FINANCE

Security
What should I know about 
security?
• Keep your PIN number a secret: 
Never share your PIN with anybody 
else. Your debit card cannot be 
used without your PIN. When you 
key in your PIN, cover your hand or 
lean forward as closely as possible 
to prevent others from seeing your 
number. Remember, safeguarding 
your PIN is your responsibility. 
• Do not accept help from 
strangers at an ATM: if you are not 
sure how to withdraw money, ask 
a bank officer to help you.  
• Stay away from jammed card 
slots: if you find it difficult to 
insert your card into the machine, 
the card slot could have been 
tampered with. Should your 
card be stuck, alert the bank 
immediately. 

Building a credit record
Do you have questions 
abour personal finance? SMS 
“teacher” and the question to 
32510 (SMS costs R1).

Q: I have been told it is important 
to start a credit record. What is the 
best way to do this without landing 
up in debt? 
A: The way in which you manage 
your debt will determine your 
credit record. Every repayment on 
a personal loan, home loan, credit 
card account or retail account made 
on time will help to build a positive 
credit record. Every repayment 

skipped will contribute to a poor 
credit record. Your financial 
behaviour over time will give credit 
providers (banks, retailers and so 
on) the best indication of your 
ability to stick to your promise to 
pay back your debt.
 Make sure you can afford the 
repayments on your loans or 
accounts. To find out you need to 
draw up a budget that takes all 
your income and expenses into 
account. If you can afford to open 
an account or take out a loan, you 
need to follow your budget with 
discipline. 

Debit cards hold many advantages over cash. Photograph: Lisa Skinner
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I
have been a journalist all 
my working life and love the 
profession. There is magic 
in the way words spring 
from my brain to my hands 

to the computer screen. Fascinated 
by the immorality of politics, but 
having compassion for the fragile 
creatures that we human beings are 
makes writing rewarding.

By contrast then, teaching to me 
seems like such a thankless job: how 
do you keep a handle on so many 
little individuals; what if the kids are 
belligerent brats; what if your jokes 
aren’t funny and no one laughs; 
what if they tell you your hair smells 
like an ashtray; what if they ask dif-
ficult questions, such as, “Why is the 
sky blue?”; and your inane answer 
is: “It is, because it just is”?

In fact the only similarity between 
teaching and journalism seems to be 
the low pay. The rewards in journal-
ism are wonderful, but teaching? 

I got a better picture of the power 
and influence of teaching and the 
influence of a teacher on an individ-
ual when I asked 12-year-old Talia 
Naidoo who her favourite teacher is 
and why. 

“That’s easy, it’s Mr S. He makes 
every lesson fun, he’s full of energy, 
he says things like ‘you’re such a 
chop you’, and ‘oh you little plonk-
ers’, he’s a great softie, he sometimes 
gets tears in his eyes. He challenges 
me all the time and he’s inspired me 
to go further with maths. He doesn’t 
just give you worksheets. He com-
pliments you when you do well and 
when you don’t, he says don’t worry, 
you’re tired ... plus all the girls think 
he’s cute.” 

Tracking down “Mr S” — Michal 
Szymanski — is easy. The gregarious, 
fast-speaking 24-year-old is com-
pleting his BEd through Unisa. He 
is part of the Independent Schools’ 
Association of Southern Africa’s 
teacher recruitment programme and 
through this internship gains practi-
cal, hands-on experience teaching 
maths and IT. 

He is keen to talk about why he 
chose teaching. 

While studying corporate finance 
and economics at Wits University he 
decided “this just isn’t me”. When 
he entered a school environment 
to coach sports, he realised he had 
found his niche.  

“I woke up one morning and thought 
I want to teach,” says Szymanski. 

“I love my kids. The practical 
hands-on programme allows you to 
apply your theoretical concepts to 
the classroom experience; you learn 
from your mistakes, for instance, 
how not to pitch the lesson too high. 

“The kids get so excited when 
they learn that I feel happy and 
then hearing comments like this 
[by Naidoo] makes it all the more 
rewarding. For me, it’s not about the 

money, or lack of it; it’s about job 
satisfaction and I have this.” 

His decision to go into teach-
ing received some resistance from 
his parents, who wanted him to be 
a chartered accountant. “When I 
announced to my family that I was 
going to teach — and in the Polish 
culture teaching is an absolute no-
no — there was a deathly silence. 
Even now they don’t want to talk 
about it, it’s about the money. But 
I have enough to survive on, yes it 
would be nice to have more to spoil 
the people I love but I’m happy.” 

Szymanski says he learns from the 
children as much as he teaches them. 
“They are such emotional beings, 
there are different layers to them. I 
do more than teach maths and IT, 
I also instil certain values that are 
important to me, such as punctu-
ality, etiquette, telling them to say 
hello, please and thank you.” 

Once all his pupils walked through 
the door while someone was hold-
ing it open for them and only one 
said thank you. He sent them all out 
again to re-enter and each one had 
to say thank you. 

He says: “I would definitely 
encourage young people to join the 
profession. I feel I do make connec-
tions with young children because 
I’m young, although my mentor is 
older and he is loved by all. He is 
so funny, so it’s also a personality 
thing, it’s not about age. I do, how-
ever, use the same language and 
slang as the kids so they feel able to 
confide in me. I stop and ask them 
how they’re doing and just two min-
utes of your time can make a whole 
difference in their lives.” 

Szymanski— who has 18 months 
to complete his BEd, which consists 
of 40 courses altogether — bucks the 

trend of teachers who leave the coun-
try for greener pastures overseas. 
He loves South Africa and wants to 
stay to make a valuable contribution 
to the country. He is exactly what 
the department of education wants 
and is a role model for other young 
entrants to the profession. 

T
he  depar tment  has 
been on a recruitment 
campaign and wants 
to change the face of 
teaching. 

Over coffee Deputy Director 
General Palesa Tyobeka, who is 
handling this project, discloses 
that the education department is 
on a committed drive to recruit 
more young people to the profes-
sion. She says there isn’t a serious 
shortage of teachers, but there is a 
shortage of high-quality teachers 
and there will certainly be a crisis 
in a few years’ time if the present 
slow intake is anything to go by. 

To this end government is creat-
ing “career paths” so that there is 
more for teachers to work towards 
than being promoted to school 
principal. The government has also 
started making teacher bursaries 
available for further training and 
specialisation. 

While specialising, career-pathing, 
bursaries and packages — including 
housing allowances — are well and 
good, the bottom line is that teach-
ers need to earn more. 

In Australia, where there is a rec-
ognised shortage of teachers, the 
government has introduced mone-
tary incentives to recruit teachers. 
A casual teacher with four years’ 
experience can earn about $300 
a day. 

When the South African govern-

ment considers the issue of recruit-
ment of teachers, it should bear in 
mind that teachers don’t just teach 
until 1.30pm and then go home. 
They mark, they prepare lessons, 
they stand on their feet all day, they 
do the masses of admin required 
of outcomes-based education, they 
deal with draining emotional issues, 
such as divorce of parents and death 
of parents, they coach sports and 
oversee extramural activities. 

They earn little, yet they are — in 
the words of Tyobeka — the “back 
bone of a successful nation”. 

The government has to think more 
creatively. While the less than satis-
factory settlement from the recent 
public service strike (the longest in 
the country’s democratic history) 
is understandable, given the huge 
effect it would have had on inflation, 
the government cannot deal with 
the issue only during strike season 
— it has to be proactive in redressing 
teachers’ salaries. 

Nowadays even us lowly journal-
ists earn more than teachers: the 
average pay for a senior journalist is 
about R20 000 a month, the average 
pay for a teacher in a government 
school is anything between R6 000 
and R16 000.

Szymanski’s father was definitely 
thinking of the money when he told 
his son to become a CA. He is talented 
enough to have gone the business 
route, but Mr S made teaching his 
first choice and that’s exactly what the 
country needs from young people. 

For Szymanski it’s not about the 
money, it’s about the rewards and 
being happy, but most other teach-
ers want money and the happiness. 
Surely, there’s nothing wrong with 
wanting your cake and eating it. 
Isn’t that just normal? 

With World 
Teacher’s Day 
fast approaching, 
Glenda Daniels 
reflects on the 
rewards of 
the teaching 
profession and 
the government’s 
recruitment plans

For Michal Szymanski 
teaching is not about 
the money, it’s 
about the rewards 
and being happy. 
Photograph:
Tracy Lee Stark
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photo copiers and broken floors and 
we have no stationery.

Our department should stop 
going to the media before com-

municating with employees. 

I am in Rustenburg. Where can I 
get the Teacher? 

Editor: Unfortunately we do not 
sell copies of the Teacher yet.
However, you can subscribe and 
receive 12 copies for only R120 
a year.

Iteach grade R. I am very worried 
about our salaries. We are work-

ing far away from our homes and 
we have to pay rent and transport, 
while supporting our families. 
We work the same hours as other 
teachers and we do a lot of work, 
but we are earning peanuts. What 
can one do with R1 500? We urge 
the departments of education to 
increase our salaries; we also have 
matric as the others, but our sala-
ries are not the same.

English dominates the national 
senior certificate. It is likely to 

fail if it does not integrate mother-
tongue instruction. A radical 
paradigm shift is needed from the 
department of education, MECs 
and educators. A closer analysis 
of previous years’ data and statis-
tics reveals that the Afrikaans and 
English speakers excel. — N Mhot-
wana, Eastern Cape

The Teacher has been receiving 
comments, messages and news 
tips via SMS. The SMS, or short 
message service, as you all 
know, has become a popular 
South African pastime. Since 
the thumb appears to have 
become a more powerful 
communication tool than the 
pen, we decided to introduce a 
new section to accommodate 
your messages. Please SMS 
your comments on articles 
in the Teacher and views on 
education to 083 409 7430. 
Please note that the Teacher 
will not reply to “call back” 
messages and also cannot reply 
to each SMS individually, but 
where possible will 
publish replies.

Henk Brand [featured in a 
Day in My Life in the August 
edition], you’ve inspired me 

to bloom where I am planted. But 
if you ever need a foundation phase 
teacher, call me!

Amaqwati Junior Secondary 
School has been declared a no-

fee school, but up to this date no 
money has been deposited. 

Vi ck lands  Farm School  in 
KwaZulu-Natal is a no-fee 

school. We have a serious problem. 
Please help us. 

I wish to report that Bergville 
Primary in KwaZulu-Natal is 

still charging school fees, yet it is 
not supposed to charge R1 000 a 
quarter.

Baphoting Primary has not 
received its allocation as a no-

fee school as promised. 

Our school in Bushbuckridge 
has been put in quintile three, 

while our neighbours are no-fee 
schools. We have had problems 
since April as parents are no longer 
prepared to pay school fees. We 
have broken windows, broken 

Roll up your sleeves to help the illiterate

T
he recent announcement 
that the Cabinet has 
approved R6,1-billion 
for a mass literacy cam-
paign marks the start of 

a daunting assault on the scourge of 
illiteracy in the country. 

This is an important campaign 
that deserves support from all of us. 
Its success would mean that many 
would be empowered to write a let-
ter, read the Bible, draw up a grocery 
list or simply read a bank statement. 

What is heartening is that the 
campaign would dovetail neatly 
with the government’s master plan 
to provide requisite skills to people 

EDITORIAL
who could help grow the country’s 
economy. 

At the moment it is difficult to 
achieve some of these economic 
milestones when many people are 
unable to play a meaningful role in 
any national activity simply because 
they are illiterate. 

Important role players within the 
adult literacy sector have given the 
initiative their stamp of approval. 
Some practitioners and eminent 
academics have also been roped in 
to help put in place systems and take 
charge of key operational issues. 

What is admirable about the cam-
paign is that there is an execution-
able operational plan in place with 
clear timelines. This would help 
expedite implementation processes 
that would be driven by people who 
are knowledgeable and are familiar 
with the terrain. 

SMSs

With everyone pledging support to 
the campaign it would not be unreal-
istic to project that 4,7-million of 9,6-
million functionally illiterate people 
would have been reached by 2012. 
This is in pursuit of  the Education 
for All target for 2015.

Drawing on the Cuban model that 
has proved to be a credible blueprint 
to eradicate illiteracy also holds 
hope the plan would succeed. Other 
countries such as Brazil and New 
Zealand, which have also done well 
in this regard, have taken a leaf out 
of the Cuban book. 

But as much as everyone is con-
fident the plan sill deliver, it must 
be noted that this optimism is 
based only on what is on paper 
at the moment. Far greater chal-
lenges and work still lie ahead to 
translate these words into tangible 
action. 

As one Abet activist remarked, 
similar initiatives in the past failed 
because their concerns were never 
taken seriously. These include con-
tinued neglect of the plight of Abet 
educators, poor basic conditions of 
employment, late payment of sala-
ries and training teachers specifi-
cally to teach Abet. 

At the end of it all, it is not how 
much money is thrown at the prob-
lem but whether this would be put 
to good use to achieve the cam-
paign’s key objectives. 

We hope the Masifunde campaign 
will not go the same way as its ill-
fated predecessor, South African 
National Literacy Initiative (Sanli). 

the Teacher invites you to roll up 
your sleeves as we throw a lifeline 
to a majority out there who are 
waiting eagerly for an opportunity 
to learn.

I am serving in a mainstream 
school. I would like to serve in 

a special school. I have an ACE in 
inclusive education and am doing 
my honours. I can work anywhere. 
Phone me on 076 782 3163.

I am looking for a transfer to Sterk-
spruit. I am male and teach maths 

in the senior phase. Phone me on 
082 702 4021.

I am an intermediate teacher. I 
urgently need a transfer to Gau-

teng. I teach in Taung. Phone me on 
076 383 0447.

I am a secretary for a private school 
in Germiston. I am desperately 

looking for a post at a public school. 
Phone me on 072 191 4160.

I am desperately looking for a trans-
fer from the Eastern Cape to the 

Free State. I am a maths and science 
teacher. Phone me on 083 377 9895.

I am a female teacher at a Secondary 
School in Thabazimbi. I am looking 

for a transfer to Bela-Bela, Modimolle, 
Zebediela or Lebowakgomo. Phone 
me on 082 475 5457.

I am looking for a transfer from Port 
Elizabeth to Gauteng. I teach grades 

four to seven. My subjects are Eng-

lish and economic and management 
sciences. Phone me on 078 284 5424.

I am a teacher offering social sci-
ences, art and culture, Afrikaans 

and English in the senior phase. I also 
teach geography and English in grades 
10 to 12. I am looking for a transfer 
to North West. I am in the Northern 
Cape. Phone me 079 361 0934.

Looking for a transfer from the 
Eastern Cape to the Western Cape. 

I am an art teacher and teach founda-
tion phase. I have 30 years’ experi-
ence. Phone me on 076 904 0405.

I am a single mother and I would 
like to move closer to my kids in 

Cape Town. My kids are staying 
alone. I teach in the intermediate 
phase in the Eastern Cape. Please 
call me on 083 740 1755.

I am a permanent teacher in Post-
masburg. I am looking for a trans-

fer to Kimberley. I teach intermedi-
ate phase. Phone me on 082 715 2782.

I would like to transfer to the Del-
mas area or Gauteng. I am a foun-

dation teacher at Denilton. Phone 
me on 083 685 9191.

I am doing my third year in edu-
cation and I am seeking employ-

ment. Phone me on 072 869 6354.

I am a woman teacher and a single 
parent. I am looking for a transfer 

to East London, where my children 
live. I am teaching maths and sci-
ence. Phone me on 073 322 7503.

I teach in Wolmaranstad, North 
West, and am on post-level 2,1. I 

would like to transfer to Klerksdorp, 
Potchefstroom, Gauteng, Limpopo or 
Free State. Call me on 084 634 7640.

I am an educator in Sekhukhune 
in Limpopo. I am looking for a 

transfer to Mpumalanga around 
Kwamhlanga,  Siyabuswa and 
Kwaggafontein. I am offering agri-
culture, science and business stud-
ies, grades 10 to 12. Phone me on 
073 331 3433.

I am a female teacher at primary 
school in Welkom in Free State. I’m 

looking for a transfer to Cape Town. 
Please call me on 072 509 1537.

I am female teacher at a primary 
school in Butterworth in the East-

ern Cape. I am looking for a transfer 
to the Western Cape or KwaZulu-
Natal. I teach English, Xhosa, EMS, 
LO for grades five to six. Phone me 
on 073 891 7470, 082 363 6328 or 
email easterncape@hotmail.com.

Transfers
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